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Abstract 
 
The Impact of Virtual Literacy Communities in an English Language Arts Classroom: A 
Case Study Using Goodreads 
Matthew D. Duvall 
Brian K. Smith, PhD 
 
This case study, conducted at a large suburban high school with two sections of a 
contemporary literature class for struggling 12th grade students, sought to understand how 
repurposing a non-educational technology such as Goodreads might impact adolescents’ 
academic literacy practices and events. Incorporating Goodreads in a high school 
classroom allowed the researcher to examine how the design of this learning environment 
affected students’ views of themselves as readers and writers, as well as their academic 
products. 
The three research questions addressed were: (1) How does the use of Goodreads 
affect the literacy practices of adolescents in a high school class? (2) How does the use of 
Goodreads affect the literacy events in a high school class? (3) How can Goodreads be 
effectively integrated with the existing curriculum in an English language arts classroom? 
While there was no significant change in the students' literacy practices, there 
were changes in the observable literacy events. The students wrote more text when 
reviewing books on Goodreads as compared to in-class worksheets. The teacher also 
expressed surprise that students who typically did not complete assignments did complete 
the activities using Goodreads. The study also demonstrated the use of the Social 
Infrastructure Framework proposed by Bielaczyc (2006) as a useful guide for planning 
the use of Goodreads in the classroom.
 
  v 
This research provides a baseline for future exploration into ways teachers can use 
Goodreads to reach students in ELA classrooms. It could also serve as the basis for a 
customized Goodreads interface for educational settings. 
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CHAPTER 1: Background 
Teenagers who read fiction are likely to be better readers in all types of reading, 
including academic, than nonreaders (Baer, Baldi, Ayotte, & Green, 2007; McGeown, 
Duncan, Griffiths, & Stothard, 2014; Merga, 2014; Organization for Economic Co-
operation and Development (OECD), 2010). However, most adolescents (ranging from 
64% to 70%) do not report reading books for pleasure (Hopper, 2005; Hughes-Hassell & 
Rodge, 2007). The problem is even worse in high minority, low socio-economic status 
middle schools, where studies show that 70% of eighth graders have below basic levels 
of reading comprehension (Hughes-Hassell & Rodge, 2007). Some avoid reading because 
of peer pressure and the fear of being labeled uncool. Indeed, the “low levels of friend 
encouragement being experienced by all readers underpins the importance of exploring 
ways of connecting students to reading peers” (Merga, 2014, p. 479). For others, the 
avoidance of reading stems from rigid requirements of academic literacy in schools, 
along with the daunting prospect of standardized tests covering comprehension of texts 
that have little to do with their daily lives. Alvermann (2001) noted that “the possibility 
that as a culture we are making struggling readers out of some adolescents who 
have…turned their backs on…school literacy is a sobering thought” (p. 679). At the same 
time, considering other types of literacies shows a picture that is not quite as grim.  
There are two possibilities for improving the outlook on adolescent literacy. This 
peer pressure could be transformed into peer encouragement, by connecting teenagers to 
communities of readers. Technology makes this proposition easier, since it allows access 
to communities located virtually anywhere. Salomon, Perkins, and Globerson (1991), 
nearly 30 years ago, wrote about the ways humans and computers could interact to 
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engage in learning that was supported by technology without being completely dependent 
on it. More recently, proponents of computer-supported collaborative learning have 
discussed the social possibilities inherent in today’s technology (Kreijns, Kirschner, & 
Jochems, 2002; Kreijns, Kirschner, & Vermeulen, 2013). Secondly, the definition of 
literacy can be expanded to include different types of media. When “reading” was 
extended beyond just books to include other media such as magazines or websites, 72% 
of urban adolescents reported that they read as a leisure activity (Hughes-Hassell & 
Rodge, 2007). Using technology to connect teenagers to reading peers and establish a 
culture of reading could provide a solution that would include multiple literacies and 
build a community of readers, while still helping those teenagers improve the academic 
literacy necessary to achieve in high school. 
Current Research Project 
Based on the two propositions listed above (using technology and expanding the 
definition of “literacy”), for this research project I designed and evaluated a learning 
experience in a high school English language arts class for “struggling” readers. The 
class, contemporary literature, was offered to 12th graders who were at risk of not 
graduating, and used high-interest popular fiction books to engage the students. With the 
help of the cooperating teacher, I incorporated Goodreads, a social network based on 
books, into the classroom. Doing so provided the students with an opportunity to engage 
with a community of readers, albeit virtually, in a way they were unlikely to encounter 
among their peers. It also added a certain amount of authenticity to the class—there was 
now a reason, beyond merely a grade, for thinking about how and why we critique books, 
and what lessons we can learn from them. Finally, it involved other literacies beyond the 
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academic pursuit of reading and writing about traditional texts (books). The students had 
to create and manage an online persona, evaluate images/text/layout on a website, and 
publish their own thoughts for a potentially global virtual audience beyond the walls of 
the classroom. This chapter briefly highlights the study setup and underlying theories, 
which are also expanded on in the chapters that follow. 
Research Questions 
This study designed and evaluated a learning experience in a high school English 
language arts classroom built around Goodreads, a social network that connects readers 
and writers. The specific research questions addressed were: 
(1) How does the use of Goodreads affect the literacy practices of adolescents in a 
high school class? 
(2) How does the use of Goodreads affect the literacy events in a high school class? 
(3) How can Goodreads be effectively integrated with the existing curriculum in an 
English language arts classroom? 
Methodology 
My target was an English language arts class in a large suburban high school for 
students labeled as “struggling readers.” Alvermann (2001) described the use and history 
of this term, and related terms such as "low readers" or "slow readers." She noted that this 
term "can refer to youth with clinically diagnosed reading disabilities as well as to those 
who are unmotivated, in remediation, disenchanted, or generally unsuccessful in school 
literacy tasks" (p. 679). I used the school-based setting to examine the ways in which 
technology can (re-)define educational approaches to literacy. This research was 
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conducted as a case study (Yin, 2003) in order to address the research questions listed 
above. 
My focus was on the design of the class and how the introduction of technology 
might aid in achieving literacy learning outcomes. Although literacy is more than specific 
skills or products, it is measured (particularly in school) by products such as reports, 
research papers, pictures, presentations, and so on. These products, as I defined them, are 
related to the “literacy events” described by the theories of literacy as a social practice; 
they are concrete and observable instances of reading and writing that can be directly 
observed. However, it is possible for the literacy practices to be improved before the 
actual products are. For this reason, my research questions focused on literacy as both 
practice and product. I defined products as observable literacy events (along with 
associated artifacts), such as reading aloud from a text or writing a book review. 
Practices, on the other hand, are more abstract—for example, knowing the purpose/genre 
of a text, or understanding how written arguments are constructed.  The sections that 
follow briefly describe Goodreads, as well as the theories that informed my study, with 
even more detail added in subsequent chapters. 
Designing Learning Environments with Technology  
Sociocultural views of learning highlight the importance of context in the success 
(or failure) of using technology in the classroom (S. Barab & Plucker, 2002; Shah & 
Foster, 2014; Siemens & Tittenberger, 2009; Zhao, Pugh, Sheldon, & Byers, 2002) 
Bielaczyc (2006) proposed a Social Infrastructure framework to address the ecological 
factors involved with technology in the classroom, comprised of cultural factors, 
classroom practices, socio-techno-spatial configurations, and interaction with the outside 
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world. It is clear that merely inserting technology into the classroom does not 
automatically result in better learning environments. 
In terms of reading, there are a number of technologies that help to connect 
readers with a broader community of readers and writers. This research project used 
Goodreads, “the world’s largest site for readers and book recommendations” 
("goodreads.com - About Us," 2016). Goodreads allows users to connect with other 
readers via a virtual network of friends, curate lists of books that they have read or would 
like to read, write reviews, and generate book recommendations based on the user’s 
reviews. Goodreads is not the only technology built around connecting users and books 
or generating recommendations (Pera, 2014). However, since Amazon owns it, it is likely 
to be stable for some time. As of 2015, the site had 40 million users and 1.1 billion books, 
with 43 million reviews ("goodreads.com - About Us," 2016). 
The main screen of Goodreads, shown in Figure 1 below, demonstrates the social 
nature of the site. Questions such as “What are your friends reading?” and “What will you 
discover?” highlight the individual as part of a larger network, a community centered 
around other readers and books. For the purposes of the intervention, it is also noteworthy 
that the site’s minimum age requirement is 13 years old. 
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Figure 1. Main Goodreads screen, retrieved December 29, 2015, from goodreads.com. 
 
Key features of the tool are the Home view (Figure 2), which shows updates from 
friends and allows participation in group book discussions. The My Books view (Figure 
3) allows you to add and rate books you have read. The Recommendations feature 
(Figure 4) recommends books based on your ratings of previously read books. There are 
also options to add Friends (Figure 5), including seeing what books your friends are 
reading and even finding and adding authors of books you have read. 
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Figure 2. Goodreads Home view, retrieved December 29, 2015, from goodreads.com. 
 
 
 
Figure 3. Goodreads My Books view, retrieved December 29, 2015, from 
goodreads.com. 
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Figure 4. Goodreads Recommendations feature, retrieved December 29, 2015, from 
goodreads.com. 
 
 
 
Figure 5. Goodreads Friends screen, retrieved December 29, 2015, from goodreads.com. 
 
Learning as Situated and Social 
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While individuals construct meaning within their own minds, that meaning is also 
influenced and shaped by the social environment in which learning occurs (S. Barab & 
Plucker, 2002; Brown, Collins, & Duguid, 1989). Even the apparently solitary act of 
reading a book involves both the individual reading the book, and the social milieu that 
produced the book (including the culture, language, author, publisher, and so on). 
Building on the work of Vygotsky, researchers such as Lave (1991) described 
“communities of practice” in which participants move from legitimate peripheral 
participation to full responsibility in the community. In schools, reading and writing have 
often been viewed as binary, “school versus fun,” pursuits. Yet in other contexts, these 
activities may be viewed in different ways, drawing on skills learned in school in order to 
facilitate communication in other environments. 
Academic and Other Literacies 
Although the Common Core reading and writing standards call for more inclusive 
use of technology and a range of broad skills that can be used outside of the classroom 
(Avila & Moore, 2012; Common Core State Standards Committee, N. D.; International 
Reading Association, n.d.; National Governors Association Center for Best Practices, 
2010; Stegman, 2014), literacy in K-12 education has long been considered to include 
four components: reading, writing, speaking, and listening, with a strong focus on reading 
and writing in the classroom setting (Gregory & Kuzmich, 2005; Kiili, Mäkinen, & 
Coiro, 2013). This view has become a contested one in the last few decades (M. Parr & 
Campbell, 2012), with a focus on sociocultural perspectives that view literacy as 
practices that occur in various ways across different settings, rather than discrete skills 
(Avila & Moore, 2012; Bloome, 1985; Hagood, 2002; Heath, 1982; Perry, 2012; Teale, 
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1981, 2008). Researchers and educators are now arguing for a broader understanding of 
literacy, one that is not limited solely to books or even to texts, but includes technology 
and other important aspects of learning and interacting with the world around us 
(Mazzoni & Gambrell, 2003; Pacino & Noftle, 2011; M. Parr & Campbell, 2012; Perry, 
2012; Stevens & Bean, 2003; Teale, 2008). Some examples of these other types of 
literacies include video games (Gee, 2003), digital media (O'Brien & Scharber, 2008), 
museum (Eakle & Chavez-Eakle, 2013), and design (Sheridan & Roswell, 2010). 
Throughout this document, I use the term “academic literacy” to designate the skills and 
practices valued in schools (typically associated with reading and writing of print texts), 
as opposed to literacy in social practice, which views skills and practices as dynamic 
elements that depend on the context. 
While understanding and accommodating new literacies in education is an 
important step, even those who argue for such literacies do not contend that reading and 
writing should be abandoned in the classroom. Most argue for ways to use these other 
literacies to facilitate traditional academic literacy (Amicucci, 2014; Kiili et al., 2013; 
Warhol, 2014). In many cases, technology is used to connect skills teenagers frequently 
use outside of school with the skills necessary for them to succeed in the educational 
system. Best practices for literacy instruction include social collaboration and using 
multiple literacies in order to build a community, with students being exposed to multiple 
texts and given plenty of time for reading (Mazzoni & Gambrell, 2003; J. M. Parr & 
Limbrick, 2010; M. Parr & Campbell, 2012; Straub, 2000). Reading is “transactional, 
temporal, social, and cultural” and involves transformation: of words into meaning, but 
also of the reader herself (Galda, 1998, p. 2). Adolescents may have a number of 
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literacies that are useful to them in their lives, but in school, reading—especially reading 
books—is still an important skill for success. 
Putting It All Together  
Literacy is a broad and ill-defined concept, with the added challenge that various 
“types” of literacy overlap and interact with each other; they are not arranged into orderly 
silos of knowledge. My main focus in this study was to understand how repurposing a 
non-educational technology such as Goodreads might impact adolescents’ academic 
literacy practices and events, by activating their skills in other literacy domains such as 
online persona management (the ability to create and manage an effective online identity) 
and network literacy (the ability to produce and consume information in meaningful and 
useful ways online) (Hockly, 2012; Pegrum, 2010). Incorporating Goodreads as a 
technology component in a senior high school classroom provided an opportunity to see 
how the design of this learning environment affected students’ views of themselves as 
readers and writers, as well as their academic writing-about-reading assignments.  
People who are passionate about reading come to Goodreads to share their 
critiques of books and get recommendations from others. This virtual community could 
be a place where the process of becoming a more discerning reader through writing-
about-reading (Alter, 2009; Angelillo, 2003; International Reading Association, n.d.; 
Shanahan, 2014; Turner & Paris, 1995) is modeled for students. As such, there were four 
main goals for using Goodreads in this study: (1) to connect students with a broad 
community of readers from a variety of contexts, (2) to provide students with the 
opportunity to consume writing-about-reading in a real-world context, (3) to offer 
students the chance to produce their own writing-about-reading and publish it to a 
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broader community, and (4) to give students a broad sample of potentially interesting 
reading material. 
The next chapter details two frameworks: the Social Infrastructure Framework 
(Bielaczyc, 2006) for designing learning environments using technology, and a model of 
literacy as a social practice advanced by Purcell-Gates, Perry, and Briseno (2011). It also 
addresses how these two frameworks are related and issues that arise when using them. 
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CHAPTER 2: Literature Review 
This research focuses on the impact of technology on academic literacy—reading 
and writing—in the high school classroom. However, the use of technology (in this case, 
the Goodreads social network) presents its own affordances and constraints for 
developing literacy. It also requires consideration of the context and way in which it is 
deployed. For those considerations, I will draw on the social constructivist views of 
literacy as a social practice and multiliteracies in conjunction with the Social 
Infrastructure framework introduced by Bielaczyc (2006). 
Literacy 
The term “literacy” is commonly used in a number of ways, to describe a number 
of things. At the root of nearly every definition of literacy are the distinct skills of reading 
and writing (Elmborg, 2012; Pacino & Noftle, 2011; Perry, 2012). However, literacy 
goes beyond specific skills. Pacino and Noftle (2011) argued that literacy includes the 
“ability to think critically, to be self-reflective, and to make informed, ethical decisions in 
a democratic society” (p. 478). At the same time, literacy can now refer to competency in 
any area, such as financial literacy or computer literacy, without explicitly referencing the 
use of reading and writing of texts to communicate in those areas (Elmborg, 2012; Perry, 
2012). The proliferation of literacies has caused some, such as Vincent (2003), to call for 
a “literacy literacy” in order to untangle them all. Vincent (2003) argued that the focus 
for literacy, in any setting or domain, needs to return to the skills of written 
communication, especially those taught in school. Pacino and Noftle (2011), on the other 
hand, stated that schools need to move beyond the narrow focus on reading and writing to 
include digital and multimodal literacies to retrieve, interpret, and communicate 
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information in the 21st century. Hockly (2012) also argued for English instruction in the 
classroom to include digital literacies such as the ability to search for information online 
(search literacy) and manage an online persona (personal literacy). 
In addition to the various definitions and types of literacies, there are also a 
number of theoretical approaches to literacy. For this study, the most salient is the 
sociocultural approach; however, as Perry (2012) noted, there is not one consistent 
sociocultural theory, but rather a number of approaches that fall under this general 
umbrella. One of the unifying elements of these sociocultural approaches is the idea that 
in order to understand literacy, it must be examined by detailed investigations into actual 
practices in a variety of cultural settings, and also a focus on the power structures that are 
present (Street, 2001). Perry (2012) described loosely related sociocultural perspectives 
that will be used in this research, including literacy as social practice and multiliteracies. 
Literacy as Social Practice 
Under the view of literacy as social practice, the dualistic nature of the more 
traditional autonomous literacy model is removed and replaced with an ideological model 
(Perry, 2012). That is, rather than literacy being an either/or (literate versus illiterate) or 
set of concrete skills that remain relevant in any situation, literacy is viewed as a set of 
practices that are used in specific settings and connected to power structures in those 
settings. Alvermann (2001) discussed the idea of the “struggling reader” and how, even 
in a non-school setting, certain practices were assumed to be present (or missing) based 
on the identification of a reader as either proficient or struggling. 
Early proponents highlighted the need to separate literacy events (such as reading 
a book) from literacy practices (the surrounding social and contextual situations, such as 
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interaction between a parent and child) (Heath, 1982; Teale, 1981). This delineation 
between literacy events (observable acts such as reading and writing) and literacy 
practices (inferred based on connections to beliefs, values, power, and so on) is a 
powerful one, but also presents challenges (Heath, 1982; Teale, 1981, 2008). Because 
literacy events are emphasized, literacy as a social practice tends to focus on print or 
written texts. The connection between literacy events and literacy practices can be vague, 
which in turn makes it more difficult to identify how specific observable events fit into 
the broader context of literacy practices (Perry, 2012). An additional framework has been 
advanced from the Cultural Practices of Literacy Study, which uses literacy as a social 
practice as a model for examining literacy in various marginalized communities (Purcell-
Gates, Jacobsen, & Degener, 2004; Purcell-Gates et al.; Purcell-Gates, Perry, & Briseno, 
2011). This model represents the link between observable literacy events and inferred 
literacy practices. It views these components as overlapping and inter-related layers. In 
terms of the literacy practice, the model examines: (1) the context, including power 
relationships, beliefs, available languages, and more; (2) the social activity domain, or 
focused action; and (3) the social purpose, or the goal that the literacy practice 
accomplishes. The literacy event itself is made up of: (4) the text, which includes genre 
purpose and textual features; and (5) the function, or the communicative intent for 
reading/writing. 
Under this view of literacy as social practice, Barton & Hamilton (2000) proposed 
six ideas about the nature of literacy:  
1) it is best understood as a set of practices, which can be inferred from events 
that are mediated by written text; 
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2) there are different literacies associated with different domains;  
3) social institutions and power relationships set the pattern for literacy practices, 
causing some to become more visible and dominant than others; 
4) practices are purposeful and embedded in broader social goals and cultural 
practices; 
5) it is historically situated;  
6) practices change, with new ones acquired informally.  
These perspectives do not focus on how the skills of reading and writing are acquired, but 
rather what types of knowledge are necessary to successfully engage in literacy practice 
in a certain setting (Perry, 2012). 
Figure 6, adapted from Purcell-Gates, Perry, & Briseno (2011), describes how 
literacy extends beyond observable events into inferred interactions that cannot be 
measured in the same way, yet still play an important part in literacy. While we can 
provide empirical evidence of a person attempting to read or write, as well as proof of the 
text that is consumed or produced, these observable events/artifacts are part of a larger 
social context, which includes power structures, available languages, social activity, 
social goals, and more. This figure is used to provide an example of the earlier distinction 
between literacy practices and literacy products (sometimes called “literacy events” in the 
literature). 
The outer circles represent literacy practices, while the inner gray-shaded circles 
represent literacy products. This theory uses social contexts to describe what types of 
knowledge are necessary to create specific literacy products. Power relationships and 
social structures, for example, would be represented in a classroom by the interaction 
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between teachers and students. While a student may exhibit a literacy product—reading a 
specific text, for example—the context shapes that goal; the teacher may assign the text, 
with little or no input from the student. Indeed, the teacher may also be affected by power 
relationships such as the administration or school board, limiting which texts he or she 
can assign. Beliefs, histories, languages, and values all make up the social context—what 
does an individual believe about reading/writing? What personal and cultural histories 
does the person have? A student who is raised in an environment with free, unlimited 
access to a variety of books will have different beliefs, history, and values than a student 
who is raised in an environment where little importance is placed on reading books. 
Likewise, students whose primary language is not English will have a different social 
context in a typical ELA classroom. 
The social activity domain refers to the area of life where the literacy practice 
occurs, in this case, school (other domains might include religion or work) (Perry, 2012). 
The social purpose is the goal pertinent to the social activity domain that is accomplished 
by the specific literacy product or event. For example, a student might read a book in 
order to pass the class; the teacher might assign a specific text in order to expose the 
student to canonical texts that are deemed important in a specific culture. 
These layers of context, while not directly observable, all serve to shape the actual 
function of reading and writing. Included in this concrete literacy product is the text itself 
(Perry, 2012). Many readers do not explicitly consider the features of a text that serve to 
identify what it is and how it is intended to be used. The figure shows, for example, that 
one observable part of a text is the genre purpose. Fiction versus nonfiction is an example 
of genre, while informative versus persuasive is an example of a purpose. It is possible to 
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drill down to even more precise layers, such as Nonfiction>Journalism. Textual features 
include items such as whether the Text is virtual or print, and how it is laid out. 
Textbooks, as one example, typically use bold headings within chapters, as well as 
highlighted terms that are important for the reader to know and understand. Many also 
include call-outs or sidebars that highlight additional resources or explanations.  This 
theory highlights the impact of considering literacy as more than just discrete examples 
of reading and writing, expanding it into a practice that is shaped by the context in which 
it occurs and the background(s) of the participants. 
In the context of my research, this model provides a way to look at literacy 
practices and identify important aspects that may be illuminated through discussions, 
observations, and interviews—but may not be easily identifiable in the actual literacy 
products of reading and writing texts. 
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Figure 6. Model of a Literacy Practice (Adapted from Purcell-Gates, Perry, & Briseño). 
 
Social Infrastructure Framework 
Bielaczyc (2006) argued for “the importance of classroom social structures in 
technology integration” (p. 301) and described the critical factors that should be 
addressed when investigating the role of technology in learning environments. Her 
framework included four dimensions: (1) cultural beliefs, (2) practices, (3) socio-techno-
spatial relations, and (4) interaction with the “outside world.” These four dimensions are 
not separate or distinct, but rather interdependent and intertwined elements of the 
learning context that must be considered in order to integrate technology into the 
classroom. This review will address these components, briefly describing the cultural 
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beliefs and socio-techno-spatial relations dimensions, while focusing on the practices and 
interaction with the outside world dimensions. The latter two are the focal areas for the 
current study. 
Cultural Beliefs 
Education has its own culture (Brown et al., 1989; Bruner, 1996; Cobb, 1994; 
Hay & Barab, 2001; Ravitz, Becker, & Wong, 2000; von Glasersfeld, 1995; Zhao et al., 
2002). Connected to the many views of teaching and learning are ideas about classroom 
roles, knowledge, learning, being, and more. Bielaczyc (2006) prioritized four major 
areas of the cultural beliefs dimension: (a) the conceptualization of knowledge and 
learning, (b) the students’ social identity, (c) the teacher’s social identity, and (d) the 
purpose of technology in the classroom. This research takes the view that meaning is 
created, not delivered, and learning occurs due to the interaction within the learner or 
between the learner and the environment, with the sociocultural context contributing to 
the meaning that is made (Cobb, 1994; Lave, 1991); memory is fluid and is better 
considered as understanding of how to apply knowledge in a specific context (Brown et 
al., 1989; Ertmer & Newby, 1993). Students must be active agents in the classroom, 
participating in the construction of knowledge (Ertmer & Newby, 1993; Niederhauser & 
Lindstrom, 2006; Siemens & Tittenberger, 2009). Teachers must both provide 
scaffolding for the students in the content area and in using technology in order to 
promote learning (Reiser et al., 2001). The purpose of the technology (Goodreads) 
includes: (1) connecting students to a broad, non-academic community of readers, (2) 
providing students with the opportunity to view and critique writing in a specific, real-
world context, (3) offering students the opportunity to present their own thinking about 
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reading and writing to a broader community, and (4) providing students with a broad 
sample of potentially interesting reading material. 
The culture of school also contributes to both designating students as “struggling” 
readers, and attempting to remediate them from this status. In 2015, the National 
Assessment of Educational Progress found that only 37% of high school seniors were at 
or above the proficient level in reading, with 28% scoring below basic level (Camera, 
2016; NCES, 2015). Although most adolescents are functionally able to read (decode 
words on a page), scholars point to a pressing issue with comprehension (Greenleaf, 
Schoenbach, Cziko, & Mueller, 2001; Hughes-Hassell & Rodge, 2007; Schoenbach, 
Greenleaf, Cziko, & Hurwitz, 2000). This problem is even more problematic in high 
minority, low socio-economic status middle schools. 
Alvermann (2001) noted that “the possibility that as a culture we are making 
struggling readers out of some adolescents who have…turned their backs on…school 
literacy is a sobering thought” (p. 679). She also said that trying to define the term 
“struggling reader is like trying to nail gelatin to a wall” (p. 679). Although “struggling 
readers” are often discussed in literature, along with strategies for helping them, the idea 
that this is a monolithic group quickly falls apart when faced with the reality of a 
classroom setting. Struggling readers include students with reading disabilities, those 
with low motivation, and those who are unsuccessful for a variety of reasons. At the same 
time, as Alvermann (2001) noted, the designation does provide a unique way to think 
about culture beyond the typical ways literacy has been described in literature. For this 
study, it was important to recognize the diverse range of reasons why these students were 
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labeled as “struggling,” in order to consider specific ways in which Goodreads might help 
them. 
Practices 
The second dimension Bielaczyc (2006) addressed in her framework was the 
practices dimension. Practices refers to explicit, observable actions that take place in the 
classroom—activities, instruction, use of tools, and so on. There is a clear intersection 
between the practices and the culture, particularly in regards to the planned activities and 
how students and teachers participate in those activities. The practices can be seen as 
embodying the cultural elements outlined above, particularly the constructivist approach 
to learning and the related roles of the participants. In other words, the practices manifest 
the actual cultural beliefs of the classroom, regardless of what stated culture is present.  
Pedagogical Approaches. The table below briefly summarizes the teaching 
strategies that are described in more detail throughout this section. 
 
Table 1. Pedagogical Approaches to Teaching Reading Comprehension Skills. 
 
Reading Apprenticeships (RA) 
(Greenleaf, Schoenbach, Cziko, & Mueller, 2001) 
Computer-Supported 
Collaborative Learning (CSCL) 
(Stahl, Koschmann, & Suthers, 2016) 
Brief 
Description 
Teachers and students collaborate 
to engage with subject-area texts 
using a variety of reading 
strategies 
Examines how people can learn 
with the help of computers 
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Problem(s) 
Addressed 
- Designed to help struggling 
adolescent readers 
- Situates literacy in specific 
content areas, rather than as the 
abstract skill of reading 
- Makes reading strategies 
employed by experts explicit to the 
apprentices 
- Proposes development of 
software/applications that brings 
learners together 
- Learning takes place largely 
through interactions among 
students 
Why It Is 
Useful 
- Demystifies reading 
- Uses proximal development to 
help struggling readers 
- Reveals processes experts use to 
comprehend text 
- Focuses on collaborative learning 
in groups 
- Includes emphasis on face-to-
face interactions, along with 
computer assistance 
Connection 
to Literacy 
as Social 
Practice 
Views literacy from a sociocultural 
perspective, rather than specific 
decontextualized skills of reading 
and decoding words 
Views collaboration as negotiation 
and sharing of meaning among 
group members, rather than 
individual learning 
Goodreads 
Connection 
-Allows access to broader range of 
experts 
-Provides setting where 
apprenticeship model may be 
flipped (social networking) 
 
-Supports users in connecting with 
others who are physically located 
elsewhere 
-Inspires discussion and 
negotiation of meaning with 
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students who are physically 
present 
 
As a high school teacher, I noticed in my experience, and in discussions with 
other teachers, that the main difference between “good” readers and “struggling” readers 
was not one of ability to read words on a page, but rather students’ ability to comprehend 
what they were reading and why. Reading is more than simply decoding words on a page. 
Experts have identified the lack of comprehension strategies such as summarizing, 
predicting, and clarifying as a key issue for struggling adolescent readers (Brown et al., 
1989; Palincsar & Brown, 1984; Wells, 1999). Others have pointed to the view of texts as 
sources of facts to be memorized, rather than ideas to be understood, as a problem (Beck 
& McKeown, 2006, 2002; Duke & Pearson, 2008; Snow & Biancarosa, 2003). Another 
issue is the lack of agentive control by the students, resulting in a failure to construct new 
conceptions or gain new ways of thinking (Applebee, Langer, & Nystrand, 2003; Chinn, 
Anderson, & Waggoner, 2001; Taylor, Pearson, Peterson, & Rodriguez, 2003). Rather 
than moving struggling adolescent readers back to basic skills classes, it is important to 
introduce them to contexts where expert readers help them to make sense of texts, 
bringing to light strategies and approaches that are typically hidden when reading 
(Greenleaf, Schoenbach, Cziko, & Mueller, 2001; Kucer, 2014; Moje, 2007; Snow, 
Griffin, & Burns, 2005). Even the Common Core Writing Standards place strong 
emphasis on the interaction of reading and writing in order to increase reading 
comprehension, as well as pointing out the value of digital tools in writing (International 
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Reading Association, n.d.; National Governors Association Center for Best Practices, 
2010). 
A number of pedagogical approaches have been designed to address the issue of 
reading comprehension for struggling adolescent readers. For this research, I focused on a 
popular research-based technique that was close to the pedagogical practices the teacher 
had already put into place: reading apprenticeships (Greenleaf et al., 2001; National 
Academy of Sciences, 2003; Snow & Biancarosa, 2003). In addition, this teaching 
method already incorporates the view of literacy as a social practice, has been used in 
previous literacy research, and has opportunities for adaptation to the Goodreads tool. 
Reading Apprenticeships. The reading apprenticeship (Greenleaf et al., 2001) is 
based on the idea of cognitive apprenticeships (Collins, Brown, & Newman, 1989). In 
this approach, the teacher collaborates with students to engage with texts using a number 
of different strategies, such as setting a purpose for reading, monitoring comprehension, 
developing knowledge of text structures, and noticing others’ ways of reading. The 
teacher also encourages the students to find texts of interest to them, and models how to 
approach the reading of texts for academic and personal success. This approach was 
designed specifically for struggling adolescent readers, and views literacy as situated, 
rather than abstract. The expert reader serves to demystify reading and makes explicit 
strategies that are often unobservable. This approach also uses Vygotsky’s concept of the 
zone of proximal development, providing students with more knowledgeable peers who 
can help them improve their literacy (Cobb, 1994; Greenleaf et al., 2001; Hung, Lim, & 
Jamaludin, 2010). Again, this technique aligns with the view of literacy as a social 
practice. Literacy here is viewed as a sociocultural practice, not the decontextualized 
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reading and decoding of words in a book. What the book is, why it is being read, and who 
the reader is are all important factors. Literacy is more about processes than products in 
this approach.  
The value that Goodreads adds is by providing more experts; in fact, expert 
readers of fiction, which may be different from the reading skillset of the teachers the 
students encounter every day. While these experts may not make their processes as 
explicit, because the students can “talk” to them, they can ask questions about how and 
why these people read that may serve to help them develop their own practices. These 
book reviews will also make explicit certain key literacy concepts, such as why others 
might read a book and sharing book talk. Students could also use these reviews to 
develop their knowledge of text and language structures by critically evaluating the 
reviews, which in turn could help students to develop confidence and metacognition 
strategies. 
Computer Supported Collaborative Learning. CSCL is a product of the 
learning sciences. Early efforts consisted of customized computer applications, such as 
the Computer Supported Intentional Learning Environment, or CSILE (later called the 
Knowledge Forum), developed at the University of Toronto in the 1990s (Scardamalia, 
Bereiter, & Lamon, 1994). CSCL, as a field, evolved from a focus on artificial 
intelligence and the computer’s effect on an individual to an approach that emphasized 
collaboration support, interacting groups, interactional meaning making, and micro case 
studies (Stahl, Koschmann, & Suthers, 2006). It is not solely a pedagogical approach, but 
rather a multidisciplinary research approach that includes conceptions of teaching, along 
with the design of technologies and approaches to learning. Researchers have begun to 
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examine the ways technology itself can facilitate social interactions, both while using the 
technology and outside of it (Kreijns et al., 2002; Kreijns et al., 2013). While this 
research did not develop a bespoke technology piece, CSCL provides guiding principles 
that are useful for considering the practices undertaken by the researcher, teacher, and 
students in regards to Goodreads. The Goodreads software itself supports collaboration 
within the tool, such as adding friends and viewing what books they have read, and in a 
classroom context also promotes face-to-face collaboration as the students decide how 
and why to use the tool, what counts as a “good” book review, and how a book should be 
rated on a scale from awful to extraordinary. 
This section focused on both conceptual ideas about what kinds of activities are 
beneficial for students’ literacy skills, as well as specific practical implementations of 
those ideas. The researcher worked with the teacher to adapt these activities within the 
classroom, in order to explore how explicitly designing activities using Goodreads could 
enhance these approaches to literacy and learning. 
Student participant structures. In general, each of the activities above requires 
a certain perspective of the student as an active learner who is engaged in constructing 
meaning (National Academy of Sciences, 2003; Niederhauser & Lindstrom, 2006). 
Specific activities would likewise take an even more focused approach; for example, the 
reading apprenticeship borrows from the Vygotskian ideas about the zone of proximal 
development and cognitive apprenticeships (Brown et al., 1989; Collins et al., 1989; Hay 
& Barab, 2001; Rogoff, 1995). The ideas behind group discussions/collaboration in the 
classroom and using social networking technology such as Goodreads also views students 
as legitimate participants in a community of practice and, for some, may also include 
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participation in an affinity space (S. Barab & Plucker, 2002; Gee, 2004; Lave, 1991; 
Lewis, 2014). 
Teacher participant structures. The literature cited above also relates to how 
teachers should participate in a constructivist classroom environment. The teacher is a 
master of reading and writing, an old timer in the community who understands how these 
concepts are approached both academically and in the world at large (Beach, 1999; Lave, 
1991, 1996). At the same time, the teacher must view the students as co-participants in 
this community, with their own experiences and understandings that need to be 
considered and, when necessary, corrected in order to better fit with the community at 
large. The teacher should not transmit knowledge, but act as a mentor and model. This 
includes using the Goodreads technology. Although in some cases the students may be 
able to intuit how that technology works from a functional perspective, the teacher should 
still have a better idea of the relative value of the tool in regards to literacy, such as the 
opportunity to virtually evaluate the quality of a book with a wide range of readers who 
have diverse perspectives.  
Coordinating on-tool and off-tool activities. Reiser et al. (2001) described the 
design of BGuILE, a technological tool for scientific inquiry in biology classrooms. They 
noted the importance of including the tool in activities with the students, as well as 
designing instruction outside of the tool to facilitate students’ understanding of the 
concepts involved. Because of the nature of Goodreads (available via a web browser, as a 
smart phone app, on a Kindle device, etc.), it is relatively easy to incorporate it into the 
classroom, providing students have, and are allowed to access, smart 
phones/laptops/computers. Each specific learning approach listed above lends itself to 
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use of the tool at some point in the process. It may also be necessary in some cases for 
instruction to begin with a teacher-directed approach, such as demonstrating how to 
search for a particular book, with the students gradually taking more control as their 
learning support is scaffolded away (Collins et al., 1989; Jenkins, 2009; Reiser et al., 
2001). 
In summary, the practices dimension needs to address activities and the way those 
activities will be carried out, in terms of both the students’ and teacher’s participation. In 
addition, thought must be given to how to coordinate use of technology with the activities 
in a seamless and meaningful way. 
Socio-Techno-Spatial Relations 
The third dimension of the Social Infrastructure Framework is socio-techno-
spatial relations (Bielaczyc, 2006). It is important to consider the way in which learning 
will occur with technology, and how both the virtual and physical environments will be 
arranged and accessed. However, for this study the specific tool and research site render 
many of these questions moot. The tool is an external tool, so its design is already set—
although there is an API available, which could make it possible to create an alternative 
interface. As for the technology, the research school allowed students to bring their own 
mobile devices and provided classroom laptops for student use. The physical 
configuration was therefore dynamic and scalable, without the constraints that fixed 
machines would create. 
Interaction with the Outside World 
The final dimension of the Social Infrastructure Framework is interaction with the 
outside world (Bielaczyc, 2006). This component is concerned with authenticity and 
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communication. Constructivist learning in general, and literacy learning in particular, 
place value on authentic tasks and contexts (Alter & Vinz, 2009; Baker & Moss, 1993; S. 
Barab & Plucker, 2002). Jenkins (2009) noted that adolescents are comfortable acting as 
both consumers and producers of content in digital environments, but may need guidance 
in behaving ethically in such situations. There is also an emphasis on communication 
with classmates as well as both experts and novices in the domain of study (Choi & 
Hannafin, 1995; Hay & Barab, 2001; Perry, 2012). 
Bringing in knowledge from the outside world. Interaction with experts (such 
as authors) or long-time members of a community (such as readers) is a key tenet of 
constructivist learning (Gauvain, 2001; Hay & Barab, 2001; Lave, 1991). The goal of this 
research will be to balance the knowledge from the outside world with classroom 
experiences that enable students to use that knowledge in ways that are both personally 
and educationally meaningful. Goodreads provides access to expert readers and writers, 
particularly those who are comfortable with at the least the technology of Goodreads. 
Extending the audience for student work. One of the Common Core writing 
standards is to “use technology, including the Internet, to produce, publish, and update 
individual or shared writing products in response to ongoing feedback, including new 
arguments or information” (Common Core State Standards Committee, n.d.). Writing and 
reading are intertwined and part of establishing a reading community is including 
members beyond the individual classroom (Alter & Vinz, 2009; Baker & Moss, 1993). 
Goodreads offers a way for students to present their thinking about books to a broader 
community that could include family, friends, experts, and people from around the 
country (and potentially the world). 
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Interacting with others. In order to be successful in life, students must learn to 
act as both consumers and producers of information in a technologically-connected world 
(Jenkins, 2009; Mishra & Kereluik, 2011; Partnership for 21st Century Skills, 2013; 
Pellegrino & Hilton, 2012). Goodreads offers a number of ways in which students can 
interact with others, including groups and discussion boards. These features go beyond 
simple production/consumption and afford the opportunity to create a discussion with a 
wide network of people, some of whom will have opposing or diverse viewpoints. 
Literacy Practices and the Social Infrastructure of K-12 Contexts 
While it is useful to view literacy as something broader than the simple binary of 
literate versus illiterate, viewing it as part of a social practice also presents challenges. 
Three particular challenges presented themselves in this study: first of all, the underlying 
practices are not directly observable, and must be inferred, even by the participants 
themselves. Secondly, there is the issue of unit of analysis: all contexts are comprised of 
interactions between individual people, but it can be difficult to include a comprehensive 
picture that does not leave out vital individual or social components. Finally, there is the 
issue of authenticity when analyzing literacy as a social practice in an academic setting. 
Inferring Literacy Social Practices 
Perry (2012) noted that an issue with sociocultural approaches to learning, 
including literacy as a social practice, is that the practices are implicit and not directly 
observable. A literacy event, such as reading a book or writing a review, is easy to 
observe and report. The surrounding context of that event, the practices, are not as easily 
viewed. Teale (2008) discussed this issue in relationship to literacy assessment in urban 
schools, noting that “not everything that counts can be counted, and not everything that 
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can be counted counts” (p. 359). Another study into school literacy as a social practice at 
an urban high school described literacy as a social practice made up of literacy practices, 
or the ideas and values that guide beliefs about reading and writing; events, or directly 
observable instances of reading and writing; and texts, including the actual words on a 
page as well as how and why readers interact with them (Francois, 2013). My approach 
to this problem in data collection included asking participants directly about certain 
elements of their literacy practices, recording direct quotes, and triangulating data 
sources/theoretical perspectives/direct observations whenever possible (Creswell, 2008; 
Maxwell, 2005). 
The Unit of Analysis 
Rogoff (1995) discussed the ways in which sociocultural activity could be 
observed, including three designations: participatory appropriation, or the individual 
level; guided participation, or interactions between individuals in a certain setting; and 
apprenticeship, or the activities of the entire community. These three are not separate, but 
any of them can be brought to the foreground, depending on what the researcher wants to 
understand. Rogoff (1995) also argued against the idea of internalization, noting that 
information is always contextual and dynamic in whatever activity is being observed. 
Collins, Joseph, and Bielaczyc (2004) also noted these issues in relation to design 
research in education, highlighting the various aspects (individual cognitive level, 
interpersonal level, school level, and so on) that impact educational interventions. They 
also noted the difficulty of one researcher addressing all of these inter-related concepts 
simultaneously. For my purposes, I adapted Rogoff’s approach to focus on different 
aspects of context throughout the intervention. 
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Authenticity in Academic Settings 
In addressing the issue of authentic tasks for learners, Hay and Barab (2001) 
stressed that a key question is “Authentic for whom?” (p. 314). Comparing and 
contrasting two summer science camps, one of which took place in a repurposed 
classroom and one in an actual laboratory, the researchers found that both offered 
authenticity, but in different ways. In terms of literacy, Mazzoni and Gambrell (2003) 
stated that social collaboration enhances learning and that teachers must accommodate 
multiple literacies to achieve best practice. V Purcell-Gates, Degener, Jacobson, and 
Soler (2002) argued that authentic literacy instruction includes two key features: (1) the 
text read or written exists for a purpose aside from solely learning to read or write and (2) 
the reasons the text is read or written are the same as the reasons it would be read or 
written outside of the classroom. This authentic literacy instruction approach has been 
further expanded into the Culturally Responsive Literacy Instruction framework, with 
four key tenets for effective literacy instruction: (1) learning the literacy practices 
students use, (2) creating authentic contexts for literacy activity in the classroom, (3) 
selecting real-life texts to read and write along with real-life purposes for doing so, and 
(4) explicitly teaching skills and strategies along with formatively assessing students (V 
Purcell-Gates et al., 2002; Victoria Purcell-Gates, Duke, & Martineau, 2007; V. Purcell-
Gates et al.). 
The challenge, of course, comes back to the question posed by Hay and Barab: 
authentic for whom? If a student would not normally read a book outside of class, then 
they are only reading it because it is assigned—so, for example, to please the teacher, 
earn a passing grade, or graduate high school. Can such an event, then, be labeled 
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authentic? Of course, a purposeful assignment that is representative of the way people 
might use the text in practice outside of the classroom is better than a contrived 
assignment, but for certain students it still may not feel authentic. In addition, the 
problem described by Rogoff above comes more clearly into focus here: there are certain 
literacy practices that all students are drawing on, but those practices may be unique for 
each student. At the same time, there are certain common expectations for “academic 
literacy practices,” which are also in play. 
There is no clear answer to these questions; the students’ description of their 
literacy practices may be mediated by the context of the intervention, as they blend their 
own ideas with the expectations of the academic setting. This does not make the results 
less useful, in my opinion, but rather highlights the complexity of the entire issue of 
authenticity, literacy practices, and multiple literacies in a high school classroom setting. 
Conclusion 
The sociocultural viewpoint emphasizes the importance of context, culture, and 
relationships between people. In terms of literacy, this means viewing literacy as 
practices rather than specific skills, recognizing that there are more ways to communicate 
that simply writing or reading text printed on paper, and critically viewing the power 
structures that dictate what literacy is and who is literate. With technologically enhanced 
learning environments, particularly in the K-12 setting, a sociocultural stance means 
considering the culture of the classroom, specific teaching and learning practices, 
configuration of virtual and physical resources, and connection with the outside world. 
This research adopted this approach in order to investigate adolescent literacy practices 
and how the use of a tool like Goodreads affects those practices. 
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CHAPTER 3: Design and Methodology 
Research Questions 
The research project will address the following research questions: 
1. How does the use of Goodreads affect the literacy practices of adolescents 
in a high school class? 
2. How does the use of Goodreads affect the literacy events in a high school 
class? 
3. How can Goodreads be effectively integrated with the existing curriculum 
in an English language arts classroom? 
In this chapter, I will describe the design of an intervention intended to study 
these research questions. The sections that follow detail the site and population for the 
study, the detailed classroom activities that occurred, the overall research design and 
rationale, and a statement on my position as a researcher. 
Site and Population 
Site 
Suburban High School is a large suburban school located in central Pennsylvania. 
It has over 1,000 students1. The student body is evenly divided between male and female 
students, and total minority enrollment is 18%. In 2012-2013, the school scored 91% 
proficient on the state standardized literature assessment and 82% proficient on the state 
standardized math assessment. 11% of the students are economically disadvantaged. 
Sample 
                                                
1 This demographic information was obtained from the U.S. News & World Report profile of the high 
school. 
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The study was conducted with two sections of an English language arts 
contemporary literature class. This class was for 11th and 12th graders who have been 
labeled struggling readers. The curriculum focused on modern popular fiction, such as 
The Absolutely True Diary of a Part-Time Indian by Sherman Alexie, in order to engage 
the students in reading. Typical assessments included reading quizzes (multiple choice), 
short written reflections, and presentations.  
The teacher, a 50-year-old White male who has been teaching English language 
arts classes at HHS since 1988, provided this description: “Many of the students in these 
classes have learning disabilities, behavioral concerns, or lack motivation/direction. It is a 
challenge for them to complete assignments outside of class, and many seem fine with 
achieving average to below-average grades. Even with all of these issues to address as a 
teacher, they can be a lot of fun to work with, and it's rewarding to see them improve” 
(personal communication, June 2, 2016). 
There were a total of 24 students in the two sections, with eight females and 16 
males. Of those students, 17 were White, three were Black, three were Asian, and one 
was Latino. At least five of the students qualified for free or reduced lunch. From this 
sample, 15 students (six females, nine males) returned the signed parental consent forms. 
This subset, which is the source of the data reported in this study, included nine White 
students, two Black students, three Asian students, and one Latino student. 
Description of the Project 
This project was originally envisioned as a design research study. The main 
features of this style of research are mixed-methods, the design of some type of 
intervention, iterative repetitions and refinements, and a recognition of its situated nature 
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(S. A. Barab, Arici, & Jackson, 2005; Cobb, Confrey, diSessa, Lehrer, & Schauble, 2003; 
Gresalfi & Barab, 2011). The limitations on time and availability for me to participate in 
the classroom limited the ability to iterate, which is a key component of design research. 
Instead, the study became a pilot of the design, a proof of concept highlighting areas of 
potential and necessary changes for future implementation. The study attempted to 
identify the current literacy practices and events in the classroom, introduce the students 
to Goodreads, allow them to use the tool as a place to publish a book review, and use 
Goodreads concurrently with their typical classroom activities. These activities were 
designed to investigate the literacy social practices and multiliteracies (Perry, 2012) that 
students use in the classroom while engaging in collaborative reasoning and Culturally 
Responsive Literacy Instruction (V Purcell-Gates et al., 2002; Victoria Purcell-Gates et 
al., 2007). Table 2 has a brief outline of the activities, which took place over four weeks 
in the classroom. 
Detailed List of Activities 
Miscellaneous. Prior to my study, the students had read two novels for the class. 
First was The Absolutely True Diary of a Part-Time Indian by Sherman Alexie. The 
description of this book says, “Bestselling author Sherman Alexie tells the story of 
Junior, a budding cartoonist growing up on the Spokane Indian Reservation. Determined 
to take his future into his own hands, Junior leaves his troubled school on the rez to 
attend an all-white farm town high school where the only other Indian is the school 
mascot” (Goodreads.com, 2016a). The second novel was Eleanor & Park by Rainbow 
Rowell, a Goodreads Choice 2013 winner. The description reads, “Set over the course of 
one school year, this is the story of two star-crossed sixteen-year-olds—smart enough to 
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know that first love almost never lasts, but brave and desperate enough to try” 
(Goodreads.com, 2016b).  
I collected sketches of the classroom, took pictures of posters the students had 
created for an assignment related to the Alexie book, and observed some normal routines 
of the school day (morning announcements, pledges, switching classes, lunch, and so on) 
that were unrelated to the class itself. 
Introductions and overview of the study. The first step was introducing myself 
to the students, as well as having the students introduce themselves to me. I reviewed the 
purpose of the study, learned their names and some background information about the 
students (such as current jobs they had), and distributed the consent forms for their 
parents to sign. I also read the IRB script to the students and distributed the assent forms 
for them to personally sign. 
Pre-questionnaire. The students completed a pre-questionnaire related to their 
thoughts and feelings about reading and writing. The questions were designed to 
understand how they viewed their own literacy practices and those of people in their 
personal social network. It also asked about other ways they communicated in hopes of 
illuminating non-academic literacies. The questionnaire is included in Appendix 1. 
Paper-based book review of The Absolutely True Diary of a Part-Time Indian. 
The students created a book review of Sherman Alexie’s novel using a researcher-created 
handout (Appendix 4). The review consisted of a star rating and a written explanation for 
that rating. This was completed on paper before the students were introduced to 
Goodreads. 
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Creating a profile on Goodreads. Next the students signed up for accounts on 
Goodreads.com. They were provided with a researcher-created checklist to do so (see 
Appendix 5). As part of this process, they created an account, added any books they had 
read (including the two from the class), joined a private group I had set up for the class, 
and added friends (at least the researcher). They were also directed to transcribe their 
written review of The Absolutely True Diary of a Part-Time Indian into Goodreads. 
Reading a short story. The class read and discussed a short story called “The 
Persuasive Piñata” by John Dixon. In the story, a wealthy man requests that his son’s 
teacher treat the son better in school, and obtains compliance through the use of a very 
realistic piñata. Students were invited to add their comments to a message board in the 
Goodreads private group. 
Discussion of reading and writing as a social practice. I briefly spoke to the 
students about the basics of the theory behind my study, because I wanted to gauge their 
interest in thinking about how we discuss literacy in education versus how it works in the 
“real world.” However, because the students did not express much interest in this, we 
moved on quickly. We also discussed two important questions about reading and writing: 
(1) Why am I doing this? and (2) Who am I when I am doing this? These questions of 
purpose and identity are key to literacy as a social practice (Alsup, 2010; Greenleaf, 
Schoenbach, Cziko, & Mueller, 2001; C. Lewis, Enisco, & Moje, 2007; T. Y. Lewis, 
2014), and so I hoped to have the students purposefully reflect on these ideas as we 
worked with Goodreads. 
Reading book reviews on Goodreads. In conjunction with the discussion, we 
logged on to Goodreads to find and discuss user reviews of The Absolutely True Diary of 
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a Part-Time Indian. Although originally envisioned as a small group activity, this was 
enacted as a whole group discussion. 
Literacy practices for critiquing fiction. Following the discussion of book 
reviews, we looked at two graduate level handouts about critiquing fiction. These 
handouts were designed for creative writing students and focused on elements of fiction 
and approaches to critiquing (see Appendix 3). I used this to further explain the different 
practices that could exist around the same literacy event—that even though these 
graduate students could also be thought of as “writing a review,” their reviews were 
likely to be different than those on Goodreads, which were written with a different set of 
literacy practices in mind. 
Goodreads book review of Eleanor & Park. The students were instructed to 
review the other book they read for class, Eleanor & Park by Rainbow Rowell. This 
time, however, I told them to write their book review directly in Goodreads. I also gave 
them this instruction: “Think about the reviews of Absolutely True Diary that we looked 
at. Remember that anybody in the world might read your review. Consider what you want 
to tell the other potential readers of this book.” 
Post-questionnaire. The students completed a post-questionnaire related to their 
thoughts and feelings about reading and writing. The questions were nearly identical to 
the pre-questionnaire, with an additional question about whether/how they might use 
Goodreads in the future. This was designed to capture any changes in their thinking about 
literacy and their identity as readers/writers. The questions are included in Appendix 1. 
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Teacher follow-up. I also did a follow-up interview with the teacher to get his 
impressions of the intervention. I asked his opinion about what went well and what areas 
needed improvement in the future. 
 
Table 2. Detailed Research Activities and Data Collected. 
Activity Description Research Question(s) Data Collected 
Introductions and 
overview of the 
study 
Introduce myself to the 
students, learn more 
about them, and describe 
the study 
RQ 1 
RQ 2 
RQ 3 
Field notes 
Pre-questionnaire See Appendix 1 RQ 1 
Students' written 
responses 
Paper-based book 
review 
Students assign a rating 
to The Absolutely True 
Diary of a Part-Time 
Indian and describe their 
reasoning 
RQ 2 Student artifacts 
Creating a profile 
on Goodreads 
Setup an account on 
Goodreads, find some 
friends, and join the class 
group 
RQ 3 Goodreads data 
Reading a short 
story 
Students read “The 
Persuasive Piñata” by 
John Dixon, discuss in 
class and on the 
Goodreads discussion 
board 
RQ 1 
RQ 2 
RQ 3 
Field notes and 
Goodreads data 
Discussion of 
reading and 
writing as a 
social practice 
Briefly describe the 
underlying theory of the 
intervention 
RQ 1 Field notes 
Reading book 
reviews on 
Goodreads 
Log onto Goodreads, find 
user reviews for the 
assigned books, and 
discuss 
RQ 1 
RQ 3 
Field notes and 
Goodreads data 
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Literacy practices 
for critiquing 
fiction 
Review handouts from a 
graduate program in 
creative writing and 
discuss reasons/ways to 
review fiction 
RQ 1 
RQ 2 
RQ 3 
Field notes and 
Goodreads data 
Goodreads book 
review 
Search for Eleanor & 
Park on Goodreads and 
enter a book review 
RQ 1 
RQ 3 
Field notes and 
Goodreads data 
Post-
questionnaire 
See Appendix 1 RQ 1 
Students’ written 
responses 
Teacher follow-
up 
Reviewed what went 
well and what needed 
more work 
RQ 3 
Interview notes and 
email 
 
The activities described also align with the Common Core State Standards for 
literacy, particularly the ability to cite textual evidence to support an argument and the 
use of technology to produce and publish writing. A list of the CCSS standards that are 
addressed is included in Appendix 2. 
Research Design and Rationale 
A case study allows a researcher to explore people acting in a certain way in a 
specific context, by exploring the relationships and communities that develop in that 
context (Yin, 2003). As a qualitative approach, case studies are rooted in a constructivist 
viewpoint and are valuable when the focus is on questions about how or why something 
occurs and the context is an important part of the phenomenon being studied (Baxter & 
Jack, 2008; Yin, 2003). This particular case study is both exploratory, in that it seeks to 
describe an intervention and the environment (real-world and virtual) in which it 
occurred, as well as instrumental, in that it seeks to apply and refine a particular theory or 
framework (in this case, literacy as social practice) (Baxter & Jack, 2008; Stake, 1995; 
Yin, 2003). The structure is a single case, based on the school, with embedded subunits, 
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which are the different classes that are involved in the study (Baxter & Jack, 2008; Yin, 
2003).  
Further justification for conducting a case study is the number of examples using 
this design for research into learning with technology (Ke, 2008; Shah & Foster, 2014; 
Watson, Mong, & Harris, 2011). Case studies have also been widely used to describe 
constructivist learning in general (Bowers, Cobb, & McClain, 1999; Hung, Lim, & 
Jamaludin, 2010). For example, Ke (2008) investigated the use of educational computer 
games in a summer math program, reporting that the use of games resulted in more 
positive attitudes toward math learning but no statistically significant effect on cognitive 
test performance. Likewise, Shah and Foster (2014) used a case study approach to work 
with a teacher on implementing game-based learning at a school based on the Game 
Network Analysis framework. Watson et al. (2011) described a case study into the 
context around the use of a video game called Making History in a sophomore history 
class, with observations and interviews that indicated a shift away from the traditional 
teacher-centered environment to a student-centered one. In terms of constructivism 
generally, Bowers et al. (1999) conducted a case study of a third-grade classroom in 
which they developed a community of practice around the concept of place value 
conceptions. Hung et al. (2010) used a case study of an 11-year-old boy in an informal 
learning environment to investigate the influence of the social community impacted his 
projective identity. There are many ways to approach research, but these examples show 
that case study is an acceptable design for the type of research I propose to undertake. 
Measures/Instruments 
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The use of multiple data sources in qualitative research provides greater reliability 
and allows for triangulation in order to better address questions of validity (Baxter & 
Jack, 2008; Creswell, 2008; Yin, 2003). Data sources for this research included 
observation notes, written responses to questionnaires, informal discussions with the 
students, formal and informal interviews with the teacher, online interactions, and 
artifacts such as lesson plans/handouts/student work. The observation notes were taken to 
describe the use of Goodreads in the classroom context, including the students’ 
comments and the ways in which they used (or did not use) the technology. The 
questionnaires were formal surveys that the students completed at the beginning and end 
of the intervention (see Appendix 1 for the questions). These were designed to better 
understand the students’ views of literacy, social practices around reading and writing, 
and the ways in which they used social media. The pre- and post-intervention approach 
was included to see if their views or practices changed from the beginning to the end. The 
formal and informal discussions with the students and teachers were ways for me to ask 
about certain things I observed in the classroom to make sure I correctly interpreted and 
understood those things. I collected online interactions such as friend requests, marking 
books as read or to-read, reviewing books, and posting to the class Goodreads discussion 
board. My goal was to examine whether the students used Goodreads outside of class 
assignments by joining in the community or using it as an affinity space. I also compared 
the writing of their book reviews to the writing they had done on in-class assignments 
that did not use Goodreads. I also collected artifacts from before the intervention to show 
the kinds of assignments students had done in their regular classroom settings. 
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The observation notes were taken using the four-level approach described by 
Haslam (1987). Level one notes were a condensed account taken during the event, which 
included quotes and immediate impressions. Level two notes expanded on the level one 
impressions and added additional details. Level three notes expanded on my impressions 
and questions raised, made after the event. Finally, level four notes were an ongoing 
analysis of my interpretations and insights, based on the notes from the first three levels. 
Data Collection Procedures 
Data was collected in a variety of ways. Notes were handwritten or typed on a 
laptop. Data on the Goodreads network was also captured for analysis, with identifying 
information removed. Artifacts, such as handouts or student work, were anonymized and 
scanned digitally. 
Post-Intervention 
Following the intervention, I organized and analyzed the data I collected. First, I 
scanned the students’ written and electronic book reviews. I coded these based on the 
Common Core literacy standards (National Governors Association Center for Best 
Practices, 2010) and compared the results from the paper-based reviews to the electronic 
reviews. I also looked at key aspects of each students Goodreads account, including last 
login, number of friends, and books added. Next, I coded the students’ pre- and post-
questionnaires using three rounds of coding: open coding, where emergent themes or 
topics are identified; axial coding, which identifies core themes or categories from the 
open codes; and selective coding, which highlights specific themes that relate to the 
evaluation questions at hand (Creswell, 2008), with initial categories based on the model 
of literacy as a social practice (Perry, 2012; V. Purcell-Gates, Perry, & Briseno, 2011) 
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and the Social Infrastructure Framework (Bielaczyc, 2006). I also coded my four-level 
observation notes using the same process. 
Data Storage 
Data is stored on a secure encrypted server in the School of Education at Drexel 
University. Folders, subfolders, and file naming procedures are used to organize the data. 
All handwritten materials are kept in a locked filing cabinet after being digitized. 
Personally identifying information is stored separately from the rest of the data, with a 
translation file serving to identify individuals by a researcher-generated id number, with 
pseudonyms used in all written materials. 
Data Analysis 
This qualitative data was analyzed via a coding process. Coding qualitative data 
was popularized by Glaser and Strauss (1967) as part of their grounded theory 
methodology. My approach was more in line with later qualitative researchers’ 
interpretations of coding (Maxwell, 2004, 2005; Miles & Huberman, 1994), and focused 
on a cycle of a priori/open coding, axial coding, and selective coding. The a priori codes 
came from the model of literacy as a social practice (V. Purcell-Gates et al., 2011) and 
the Social Infrastructure Framework (Bielaczyc, 2006). I also used open coding to 
capture other interesting ideas that fell outside of the existing theory. Following this first 
stage of coding, I used axial coding to organize the codes into related topics. Finally, I 
used selective coding to identify the main theme(s) present in the data. 
Position of Researcher 
I was previously a high school teacher, and I am certified in the state of 
Pennsylvania to teach English (grades 7-12) and Computers & Information Technology 
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(grades K-12). I completed part of my student teaching requirement at Suburban High 
School, working with the teacher who worked with me on this research experiment. Our 
working relationship was collegial and collaborative, which is one reason for selecting 
this site. I also have an MFA in creative writing, which affects how I think about literacy, 
including reading and writing—I have a unique perspective of how communities (e.g., 
writers and readers) are influenced by, and in turn, influence, the products and processes 
of literacy. This provided certain advantages, but also introduced the possibility of bias 
on my part. In order to address the potential for bias, I also conducted member checks 
when appropriate with the research participants, used the teacher as a resource to validate 
my observations from the classroom, and solicited independent feedback from 
established scholars familiar with these areas of research. 
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CHAPTER 4: Findings 
This chapter describes the findings from the study, starting with the three research 
questions. However, presenting the answers to the research questions can give the idea 
that these are distinct, when in fact the nature of literacy (and of teaching, and learning) is 
intertwined with practices, events, and instructional design intertwined. So, the end of the 
chapter presents cases of individual students that either conform to or challenge the 
traditional views of “struggling readers” and highlight how literacy practices, events, and 
instruction are inter-related. Note that the students selected their own pseudonyms, which 
I kept out of respect for their privacy and self-expression. 
RQ 1: How Does the Use of Goodreads Affect the Literacy Practices of Adolescents 
in a High School Class? 
In this section, I will discuss the notes and coding from my classroom 
observations, as well as the pre- and post-questionnaires the students answered 
concerning their reading and writing practices. The questionnaires are included in 
Appendix 1. 
Classroom Observations 
For my time in the classroom, I used the four-level approach to note-taking as 
described by Haslam (1987). Level 1 (Condensed) are direct accounts taken during the 
observation and include quotes and initial impressions. Level 2 (Expanded) are 
enhancements to the level 1 notes that are added later and may include details or key 
words that were not recorded verbatim. Level 3 (Daily Log) gives the opportunity to 
record questions that arise and keep an ongoing record of the researcher’s thoughts 
throughout the process. Finally, level 4 (Ongoing Analysis) are notes that make 
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connections between interpretations and insights with underlying notes from the first 
three levels as well as relevant theories. 
After compiling my notes, I also used open coding to identify the main keywords 
and themes that emerged. This section discusses the main findings related to the theory of 
literacy as a social practice (V. Purcell-Gates et al., 2011). Table 3 lists the codes from 
my classroom observation that were related to this construct. 
 
Table 3. Codes Related to Literacy as a Social Practice During Classroom Observations. 
Element In Vivo Count 
Contexts – Power 
Relationships 
When I mentioned that Goodreads was a social 
networking site for readers, one student said, “I don’t 
read books. Well, except the books I have to read for 
this class.” 
26 
Contexts—Values 
A student, when I handed out the parental consent 
form, said (in response to a comment from the teacher 
that their parents would like for them to be in the 
study), “My stepmother doesn’t read. She hates 
reading.” 
25 
Function 
Another kid was reading a book (not an assigned one) 
under his desk instead of working on the computer. 
The teacher asked him about it and he said, “It 
[Goodreads] doesn’t like me” and “it’s too hard.” 
9 
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Contexts—Beliefs 
One male student talked about how what [Goodreads 
user] Reg suggests [about bullying] is “snitching.” 
They’ll think “you’re a girl.” And you “wouldn’t get 
the respect.” 
8 
Contexts—Histories 
When we looked at the [Goodreads] Reg Franklin 
review, Dalton (male) talked about how when he was 
in Florida, he was getting bullied. 
7 
Text 
He [Dalton] mentioned Carrie as a book he enjoyed 
and I said it was the first Stephen King book I’d 
read…. He asked did I like the Dark Tower series? 
6 
 
Contexts—power relationships. The most obvious element of literacy as a social 
practice in the classroom was the power relationships at play. The first thing I noticed 
was the classroom setup (see Figure 7 for a sketch). While the student desks were set up 
so that half the class faced the other half, there was still a clear delineation of the 
teacher’s area, with a podium, desk, blackboard, and projector screen marking the front 
of the room. One student, when I explained the study, remarked that, “I don’t read books. 
Well, except the books I have to read for this class.” The teacher also assigned the 
students a writing activity. He described it this way: “Who is your Eleanor or Park? Write 
an essay—at least 200 words—according to one of these two options. Option one: Write 
it to me about this person. Option two: Write it to that person—and hopefully share it 
with them (of course, also with me).” While this assignment shows a more constructivist 
attitude, it still assumes a certain authority possessed by the teacher. By extension, the 
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students viewed me as an authority figure. When completing a questionnaire, one student 
asked me, “It asks what you like to read…I put text messages because that’s mostly what 
I read. Is that ok?” While I told him it was fine, to put whatever he wanted, it is clear that 
he still considered even the activities for my research as part of this academic setting. 
This power structure is not necessarily undesirable, but there are affordances (for 
example, the teacher can maintain an orderly classroom) and constraints (the students 
may not relate these activities to their authentic literacy practices, since they view these 
as things they are required to do). 
 
 
Figure 7. Sketch of the High School Classroom Layout. 
 
This issue of power was also in play in the way the students set up their 
Goodreads accounts. I requested that the students add me as a friend, which most of them 
did. They also joined a private group I had set up for the class, also as assigned. But it is 
not clear that they would have done either of these spontaneously. However, some 
students in other settings have seen this Goodreads connection as a valuable way to 
maintain a relationship with an influential teacher/mentor (Stornaiulo, personal 
communication). In my expanded notes around this issue, I wrote, “I also found myself 
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wondering about the ethical questions (and possibly legal questions) regarding teachers 
using a tool like Goodreads in the classroom. Is it ethical to require students to friend 
you? If so, what are the rules of boundaries/etiquette, especially if Goodreads is 
intertwined with other social networks like Facebook or Twitter? And what if a student 
posts something about self-harm or threatening on Goodreads, and you’re their friend? 
What if it’s not for school, but something they’re reviewing on their own? What about 
mandated reporting?” These questions, of course, bleed over from literacy to broader 
classroom practices. They are also not all unique to social networks; for example, a 
student could just as easily threaten another student or themselves in a hand-written 
journal or paper. I would not suggest these questions as reasons not to use Goodreads, but 
rather as something the teacher should consider when designing instructional opportunity.  
Assigning use of Goodreads or a similar tool for students might also lead students 
to use the tool in a less authentic way, before discovering authentic uses that resonate 
with them (of course, they might also only use the tool for assignments—but this could 
still be more authentic than other classroom activities). These questions are also being 
grappled with by schools and researchers; acceptable use policies, which Suburban High 
School has, are one way schools try to approach this (Ahn, Bivona, & DiScala, 2011; 
Flowers & Rakes, 2000). At the same time, researchers stress that social media, like all 
technology, has affordances and constraints and can be used effectively for teaching and 
learning (Ahn et al., 2011; Ferdig, 2007). To do so, teachers must plan how and why they 
will use such tools, keeping in mind the power relationships that are at play. 
Contexts—values. There was evidence of the academic values embedded in the 
classroom—each morning, the day started with the pledge of allegiance and 
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announcements about upcoming events; in the classroom, the teacher had placed ELA-
related posters with pithy sayings like “Let’s eat Grandma! Let’s eat, Grandma. 
Punctuation saves lives.” 
The students’ values were often revealed indirectly. One overt statement came 
when I was explaining my study to the students. The teacher said their parents would like 
them to be involved and one student responded, “My stepmother doesn’t read. She hates 
reading.” Mostly, though, the values were more implicit. One student, Sirt Willow, asked 
if I was a teacher because she wanted to bring in gifts for teacher appreciation week. On 
another day, she was very concerned about a drawing she was working on for art class 
(“I’m destroying this woman’s beautiful cheekbones”). Other students talked to me about 
professional wrestling, with a student named Q even showing me a video on his phone of 
students doing a pro wrestling themed stunt at their high school graduation.  
When we were looking at reviews in Goodreads, Dalton said he had found a great 
review of Eleanor & Park. When I pulled it up, he said it was great because of the 
animated gifs included at the beginning that were really funny. The other students agreed. 
Another student, Braeden, asked me after class if I could see a review he had posted of 
the novel Fireproof. I said I would be able to, and asked if it was the one made into a 
movie with Kirk Cameron. I knew, even though I had not read the book or seen the 
movie, that it was religious-themed. Braeden talked with me and the teacher about it in a 
very animated way, making it clear that he was happy to talk about it. 
As a class, we also read a Goodreads review of The Absolutely True Diary of a 
Part-Time Indian that we read together as a class (see Figure 8). The review talked about 
a scene in which Junior, the protagonist, fights another student who has been bullying 
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him. The reviewer, a parent, called for the book to be banned in his child’s school district 
because he felt the author was recommending this as the solution to bullying, which he 
viewed as a bad (and potentially dangerous) suggestion. This review prompted an 
extended dialogue in class, with students sharing their personal feelings about, and 
experiences with, bullying. 
 
Figure 8. Goodreads Review of The Absolutely True Diary of a Part-Time Indian. 
 
Our class discussion about bullying revealed students’ values related to this topic: 
some students felt fighting a bully was the best solution, while others did not. During that 
discussion, Braeden revealed that he had been bullied. “I fought somebody and it didn’t 
work…still got me in trouble.” He said that not only did the kid continue to bully him, 
but he was disciplined by the school for fighting. 
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While it is clear that understanding the students’ values is part of building 
relationships with them, it also became evident that Goodreads facilitated sharing of 
those values for several of the students, particularly students who might otherwise not 
participate in class. If teachers can connect classroom activities to things the students 
value, it could improve learning and motivation. 
Function. Braeden’s question about his book review of Fireproof was also an 
example of what he viewed as the function of Goodreads. Han posted a review of 
Eleanor & Park several days after we had done it in class. I asked him about it and he 
said he did it because the teacher had told them they would receive points for doing it. 
Dalton used Goodreads to like a quote by Bob Marley. He also marked Marley’s 
biography as a book he wanted to read. 
I mentioned in the area of power relationships how a student said he only read 
books that he “had” to, and how the teacher assigned the students a writing assignment 
related to Eleanor & Park. These incidents also reveal what students view as the function 
of reading and writing—something they have to do because the teacher “makes” them. 
Even though the assignment for Eleanor & Park offered the students the opportunity to 
connect themes from the book with their own lives, the function was still being dictated 
by the teacher to a certain extent. 
It is probably unrealistic to think that the function of reading and writing could be 
completely authentic to students in today’s K-12 setting. However, the examples 
provided here demonstrate how teachers can use their assignments, along with tools like 
Goodreads, to get closer to authenticity for their students. 
IMPACT OF VIRTUAL LITERACY  57 
 
Contexts—beliefs. Beliefs and values are intertwined—they are symbiotic in 
nature. So, for example, the posters in the classroom demonstrate what is valued in 
academic literacy, but also represent beliefs about how to best communicate those values 
to students.  
For the students, the in-class discussion of bullying in The Absolutely True Diary 
of a Part-Time Indian, prompted by the review in Goodreads, demonstrated their beliefs 
about what they had read in the book. The incident mentioned in the review involves the 
protagonist, Junior, being bullied when he transfers to a predominantly White school that 
is not on the reservation where he lives. The bullying continues until Junior fights back, 
after which he and the bully become close friends. The students did not have a universal 
set of beliefs about this, but rather ran the spectrum. One student said that telling a 
teacher was “snitching” and that people would “think you’re a girl.” Braeden, as 
mentioned above, said that fighting back is more trouble than not. Two girls discussed 
how most of the girls in the high school probably would not physically fight, but would 
just be mean to each other. However, one girl, Allyssa, said “girls do fight, though.” She 
then mentioned a news story about girls who had fought each other at a high school in 
Delaware, resulting in one of them being killed. 
While the students’ revealed beliefs are not directly about literacy, they were 
discussing and considering these beliefs in relation to a book they had read in class. So, 
the challenge for teachers is to try to understand the beliefs students have, not only about 
reading, but about the world in general. By doing so, they can use a tool like Goodreads 
to select commentary that could lead the students to examine these beliefs. Also, in a 
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broader sense, the Goodreads review and ensuing discussion raises the question of why 
we believe reading is something necessary to do/learn about in the first place. 
Contexts—histories. When he introduced me to the class, the teacher asked the 
students to tell me their names and one job they had held. As we went around the room, 
this did provide some insight into their histories. Han said he did not work, and the 
teacher asked him, “What about the restaurant your family owns?” Han responded, 
“Well, yeah, but I only worked there over the summer, I don’t work there now.” He 
seemed somewhat embarrassed about it. Another student talked about working at Kmart, 
and the teacher described a recent shopping trip there, where he could not find the items 
he was looking for. The students were very engaged during this discussion, with quite a 
bit of joking and interaction. Since I had previously worked with the same teacher in his 
classroom for my student teaching requirement, we also talked about that. Having a 
history of a relationship with the teacher helped with the students accepting me into the 
classroom. 
The discussion of the Goodreads book reviews also led to students discussing 
their personal histories. When we were discussing the review about bullying, one student 
shared that, “Once, back in Jersey…” and described how he fought a kid who was 
bullying him. In the end, he said, he and the other kid “became friends.” He and many of 
the other students were juxtaposing their views with the author’s, the reviewer’s, and 
each other's. Dalton mentioned that he was bullied at school when he lived in Florida. 
“My dad said did you tell the teacher? I said yes. He said did it fix anything? I said no. 
He said did you tell the principal? I said yes. He said did it fix anything? I said no. He 
said did they talk to the kid’s parents? I said yes. He said did it fix anything? I said no. He 
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said then you have to fight him.” This shows not only Dalton’s history but also his values 
and beliefs. These three aspects were intertwined for most of the students as well. 
Teachers often become focused on content, but it is also important to understand the 
backgrounds of the students to find and deliver content that is relevant to them. 
Texts. Earlier, when discussing the power relationships, I mentioned the 
assignment the teacher gave the students: write an essay about your Eleanor or Park. This 
is one example of the academic texts the students worked on in the class, along with the 
two book reviews assigned as part of my research study. 
More interesting, though, were the spontaneous discussions of texts that the 
students brought up. Many of these were mediated by our work in and around Goodreads. 
For example, when the students were creating their accounts, they noticed that Goodreads 
has a yearly reading challenge where you can enter how many books you would like to 
read and then mark them off as you go. I joked that I counted all the picture books I read 
for my kids so that my number would be really high. This resulted in the students sharing 
their favorite children’s books: Curious George series, The Color Kittens, and The 
Gimmies series. The teacher also joined the discussion, mentioning Goodnight Moon and 
Good Night Gorilla. Two students, Marshall and Q, added to their Goodreads 20 and 22 
books, respectively, that they had read. A female student added more than 40; however, 
she dropped out of school before the study was finished. The book reviews from 
Goodreads that we looked at as a class are also examples of texts, and the features the 
students noted (such as gifs) are interesting in that they go beyond what typically would 
be included in a classroom “text.” As discussed in an earlier section, Dalton and Braeden 
also used Goodreads as a way to talk to me and the teacher about specific texts that were 
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meaningful to them. For all these examples, the use of Goodreads served to mediate these 
discussions and gave insights into the students’ views of texts that might not have been 
readily apparent without such a tool. 
Pre- and Post-Questionnaires 
The student pre- and post-questionnaires addressed eight questions concerning 
literacy practices and events. Appendix 1 has the list of questions the students were 
asked. This section discusses the codes derived from these responses at the individual 
level, highlighting common themes or ideas for the entire group of fifteen students who 
(1) completed the pre-questionnaire, the post-questionnaire, or both and (2) returned both 
the parental consent and student assent forms. Table 4 summarizes the most common 
codes, followed by a discussion of the broad overall themes, based on these 
questionnaires and supplemented by field notes from the classroom. 
 
Table 4. General Codes from Pre- and Post- Questionnaire Responses. 
Short 
Code Extended Code Origin In Vivo Count 
TXT-
FTR 
Text – genre purposes 
and textual features 
Literacy as 
a Social 
Practice 
(LASP) 
On reading: “I like 
romance novels and 
mystery” 
32 
CON-
VAL Context – values LASP 
 “I like to imagine 
possibilities and ideas” 19 
FNC-
ENT Function – entertainment LASP 
“I read when I find a book 
I really like” 15 
FNC-
UTIL Function – utility LASP 
“[Writing is] something 
that is difficult and 
extremely important 
especially for getting into 
colleges and working” 
12 
CON-
REL- 
Context –says no 
relationships with other 
readers and writers 
LASP “Nope, we all movie people” 11 
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CON-
REL~ 
Context – ambivalent 
about whether friends are 
readers and writers 
LASP 
“Some [friends] read not 
sure if any write but most 
or [sic] neither” 
10 
FNC-
CTL 
Function – personal 
control of reading/writing 
of texts 
LASP 
“I read several books a 
week and avidly write 
poetry. I do this because it 
helps me to gather my 
thoughts, better myself in 
my daily life, or just to 
escape from the stress of 
the day.” 
10 
POS 
Positive feelings about 
literacy practices or 
events 
Emergent “I love reading…” 34 
SPEX Specific examples of texts Emergent 
“A few of my favorite 
books and series are the 
Eragon cycle, Ender's 
game, Rangers Apprentice, 
and The Giver.” 
30 
NEG 
Negative feelings about 
literacy practices or 
events 
Emergent 
“I don't use social media 
because I feel you give 
away the exciting parts of 
yourself that usually make 
people want to know more 
about you.” 
29 
ACL-
INT 
Academic literacy at an 
intermediate level (still 
concerned with basics, 
but adding more nuance 
to it) 
Emergent 
“Good writing is keeping 
your audience engaged. 
Bad writing is not having a 
flowing passage.” 
17 
ACL-
SPR 
Academic literacy at a 
superficial level (e.g. 
concerned with basic 
grammar/spelling) 
Emergent 
“I think a bad story is 
something that seemed 
rushed and a lot of 
punctuation and spelling 
errors. 
11 
TIME 
Amount of time it takes 
to produce or consume 
“acceptable” work 
Emergent 
“…I tried writing but its 
time consuming and I can't 
find a rythym [sic]” 
10 
 
Literacy as a social practice. The students’ responses revealed some of the 
literacy practices they engage in, as well as their feelings about specific texts. The 
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responses highlighted three main components of literacy practice: (1) context, especially 
relationships and values, (2) function of reading and writing, and (3) texts. 
The model of literacy as a social practice emphasizes a number of contextual 
factors related to literacy. In particular, relationships—along with the power dynamics 
inherent in them—can impact literacy. Values and beliefs are also part of the context. 
When asked on the pre- and post-questionnaires about whether their friends were readers 
and/or writers, the majority of the respondents replied in the negative. There were 11 
distinct examples of students indicating that no friends were readers/writers: samples 
include statements such as “No I'm not friends with any readers and writers” or “Nope we 
all movie people.” Ten examples were ambivalent: “I know some are reader [sic], some 
are writers, some are both, and some are neither” and “Some read not sure if any write 
but most or neither.” There were only four examples of positive peer relationships. “I 
assume they do the same thing I do so yes,” said one student, who described himself as a 
reader and writer because “…I read text messages and … because I write stuff down 
everyday in class.” Another student simply responded “Yes,” while a third student said, 
“My best friend's a writer, she writes stories and poems.” Another girl said, “I think most 
of my friends read but maybe not as much as me.”  
An important component of this study was that the teacher had strong, positive 
relationships with the students. For example, during class introductions he joked with one 
of the students who worked at Kmart about trying to buy supplies for an upcoming car 
wash. The student and his classmates not only laughed, but also expanded on the joke, 
demonstrating a sense of classroom community. Another morning when I got to the 
classroom before school started, a student was telling the teacher that her parents had 
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forbidden her from dating a man in his 20s who she was talking to on Facebook. His 
response (“Well, as a parent, I can see why they might be concerned”) demonstrated both 
sensitivity as well as an appropriate teacher-student relationship. At the same time, it 
highlighted the power structure present in the classroom—he was not “one of the kids,” 
but rather still an authority figure, albeit a respected and trusted one.  
By contrast, one day there was a substitute. One student, Q, told me before class 
started, “I swear this guy’s crazy. He tells about how his one business screwed him over 
but he’s not allowed to talk about it…but he tells every class.” Indeed, before the class 
ended the substitute told me this very story in a side conversation. This revealed that the 
students extended their good will for the regular teacher to me, including me in “inside” 
talk, and also further highlighted that the respect for the teacher was not a default just 
because he was technically in charge of the classroom, but based in a deeper relationship. 
However, this relationship only extended so far. When I described the activities we 
would be doing, one student remarked, “I don’t read books. Well, except the books I have 
to read for this class.” The relationship also showed some restrictions from teacher to 
student as well: for example, the students were not trusted to select their own books—
these books were assigned, in part because all books had to be approved as part of the 
curriculum before the school year began. 
The questionnaires also highlighted how students viewed the function of reading 
and writing. Most reported that the main function was for entertainment. One student said 
she wrote to “Make a new world, make new imaginary friends and situations that 
entertains me …” Another student said that good writing is “…something that keeps your 
intresrt [sic].” Still another said, “I don't enjoy writing and reading, I prefer more graphic 
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learning style.” It was interesting that this was the most prominent response from 
students, since this course was designed to include high-interest texts; however, part of 
the goal of the class was to encourage critical thinking and broader literacy skills. Some 
students did touch on these skills by describing a utilitarian function of reading and 
writing. Marshall stated that writing is “something that is difficult and extremely 
important especially for getting into colleges and working” However most discussion of 
the functional utility of reading and writing came from the questions about social media. 
One student, responding about whether he would continue to use Goodreads, said, “I 
think I might continue to use Goodreads to help me find books and series that I never 
knew existed.” Another said, “If I need a review when picking out a book to read I would 
use Goodreads.” Adalia, when describing her social media habits, wrote, “I like Tumblr a 
lot and reblog stuff that I like.” Other described similar specific uses for social media: 
Instagram for pictures, Twitter for keeping up with current events, and so on. This seems 
to indicate that when the students are using specific computer-based tools, they think 
more about function than when asked about reading and writing in the abstract. This also 
highlights that selecting appropriate tools and showing their utility could help with the 
instruction of certain desired literacy practices; at the same time, it could also introduce 
some undesired effects. 
The students did, in some cases, describe specific text genres and features, 
showing that they have some awareness of these distinctions that could be built on with 
strategic use of Goodreads. Allyssa reported that “reading can be fun if it’s a category I 
enjoy…fiction stories that have mystery or romance novels.” Bittinger wrote that he 
enjoys “syfy books” because they are “less predictable and more imagitive [sic].” He also 
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did not mind reading “as long as its [sic] not a drama or teenage book.” Another student 
said she liked to read “articles” because “they are interesting.”  Q said that he enjoyed 
writing “life event poetry” and mentioned specific books that he enjoyed reading, such as 
“the Eragon cycle, Enders game [sic], Rangers Apprentice, and The Giver” because “they 
spoke to me in a way that allowed me to imagine myself in the world the author 
constructed.” Kiran said she likes “to read mystery because it gives you a reason to 
continue reading. Figuring out how to solve the mystery is the best part.” These 
comments show that the students have a rudimentary idea about text genres and features. 
Using elements of Goodreads, such as the groups or discussion boards, could help them 
to think more explicitly about these features of texts. 
Emergent findings. Some codes emerged from the research that were related to 
literacy as a social practice, but did not strictly fit the model. However, they did reveal 
some important thoughts and feelings the students had about literacy, particularly 
academic literacy. Fifteen students completed at least part of either the pre- or post-
questionnaire (or both). Their responses provided the basis for these emergent codes. The 
idea that these “struggling readers” simply do not like reading and writing did not hold 
true for this particular group. (Table 4 has a summary of these codes with in vivo 
examples.) Eleven students expressed consistently positive feelings about writing, while 
three were consistently negative and one student went from negative to positive feelings 
about writing. Ten students were consistently positive about reading, with three 
consistently negative. One student went from negative to ambivalent feelings about 
reading, while another went from positive to negative. Batista wrote in the pre-
questionnaire that writing was “not my strongest asset,” but in the post-questionnaire he 
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said, “Writing to me is a way of relieving stress and helps you express your mind. So I 
think writing is important and I personally like it.” Concerning reading in the pre-
questionnaire, the second student (who preferred to be anonymous) wrote “It's ok I don't 
prefer it tho [sic],” but in the post-questionnaire changed to say that it “can be fun 
sometimes if I like the book.” The third student, who also wanted to be anonymous, 
wrote “I love reading” before the intervention and “it’s a pain” afterwards. 
The students also frequently mentioned specific examples of texts, citing things 
like genre and purpose. These ranged from specific authors (“I LOVE READING!!!! 
Especially Stephen King books”) to specific titles (Enders Game), or more generic 
classifications such as “fiction” or “mystery books.” A number of these codes also 
appeared when the students were asked about social media—they identified specific 
examples and, in several cases, specific uses, such as “Twitter for tweeting \Instagram for 
pictures \Facebook to messages \Snapchat.” This highlights that most of these students do 
recognize differences in types and functions of texts, although with varying degrees of 
understanding. 
When asked what constituted good and bad writing, most students provided what 
I call “academic literacy” definitions. These definitions varied from superficial (“I think a 
bad story is something that seemed rushed and a lot of punctuation and spelling errors” 
and “I think good writing is proper punctuation”) to somewhat more advanced (“…has or 
captures interest, has your own ‘voice’” and “Good writing is for a purpose. What defines 
bad writing is when it fails to fulfill the purpose it was created for”). In some cases, there 
was an improvement in the quality of definition from pre- to post-, but in most cases, 
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there was a mixture of the two, even within the same answer. Still, the students were 
aware that there are both objective and subjective ways to measure the quality of writing. 
The students in this group had largely positive views of reading and writing, with 
these attitudes staying the same—or improving—throughout the study. While their views 
of “good” writing did not necessarily become more complex, there were some signs that 
they were considering these things more from using Goodreads. A concern for these 
students was time, which they considered a hindrance to reading and writing. For 
example, Allyssa mentioned that she enjoyed reading and writing “when I have free 
time.” Dalton said he was a reader but that writing was “time consuming” and he “can’t 
find a rhythm.” Another student said he would read anything in class but did not “like 
reading at home” because “I can’t concentrate on anything for more than 10 minutes.” 
These findings are in line with research into improving literacy for adolescents and adults 
by using frequent, but small, assignments (U.S. Department of Education. Office of 
Vocational and Adult Education, 2011). 
RQ 2: How Does the Use of Goodreads Affect the Literacy Events in a High School 
Class? 
This section looks at the two book reviews the students wrote as literacy events or 
observable creation of texts. The first, a review of The Absolutely True Diary of a Part-
Time Indian by Sherman Alexia, was written on a paper handout. The second, a review of 
Eleanor & Park by Rainbow Rowell, was written and posted in Goodreads. There were 
nine students who completed both book reviews and also agreed to be in the study. 
Common Core Literacy Standards 
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The Common Core Standards include English language arts/literacy goals 
(National Governors Association Center for Best Practices, 2010). These include anchors 
for college and career readiness for reading. These four main categories, and associated 
sub-categories, formed the basis for my coding of the book reviews. The four categories 
are:  
1) Key ideas and details, which includes making inferences, drawing 
conclusions, determining central ideas, summarizing, and analyzing how 
individuals/events/ideas develop; 
2) Craft and structure, which includes interpreting and determining meaning of 
words in a text, analyzing the structure of texts, and assessing how point of 
view or purpose shapes the content and style of a text; 
3) Integration of knowledge and ideas, which includes evaluating content in 
diverse formats, evaluating the arguments and claims in a text, and analyzing 
how two or more texts address similar themes or topics; and  
4) Range of reading and level of text complexity, which is reading and 
comprehending literary and informational texts with an array of complexity. 
Comparison of Paper Book Review and Goodreads Book Review 
For the students in the sample, the first book review (pencil and paper) was 
shorter than the second book review (Goodreads), with an average of 18 words in the first 
and 30 words, or nearly double, in the second. Table 5 shows the descriptive statistics. 
The numbers tell part of the story, but even at 30 words, these are not terribly long. 
However, writing about reading is important for comprehension (Alter, 2009; Shanahan, 
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2014), and the more students write, the easier it is for a teacher to evaluate their 
comprehension. 
Table 6 details the qualitative results. For the first review, there were a total of ten 
common core-based codes represented by the students’ responses. There were four 
relating to key ideas and details, such as “Im [sic] not interested in some kid that got 
bullied.” There were five relating to craft and structure (“The reason I didn’t give it a full 
five stars would be the ending…it was kind of boring”). There were no instances of 
integration of knowledge and ideas, and only one example of range of reading level/text 
complexity: “…maybe be [sic] too much for middle school’s kids.” Two students did not 
have any codes represented in their responses. 
For the second review, there were a total of 17 codes in the students’ responses. 
Three were key ideas and details, such as “AND YES I WANT TO KNOW WHAT DID 
SHE WROTE TO HIM!!!”. Eleven dealt with craft and structure (“…towards the end it 
just got so boring”). There were two describing integration of knowledge and ideas, 
including “…I like how it is like Romeo and Juliet…”). Finally, there was one range of 
reading/level of text complexity (“I would not recommend this book unless you are 
looking for an easy to read teen love story”). Once again, two students did not have any 
codes represented in their responses. 
 
Table 5. Descriptive Statistics of Length of Book Reviews. 
 Mean N SD Std. Error Mean 
Review 1 
Length 
18.33 9 16.42 5.47 
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Review 2 
Length 
30.33 9 17.36 5.79 
 
 
Table 6. Qualitative Coding Based on Common Core State Standards for ELA. 
Code Description Standards In Vivo Rev 1 
Count 
Rev 2 
Count 
KID Key Ideas & 
Details 
CCSS.ELA-
LITERACY.RL.1, 
.2, & .3 
"...I[']m not 
interested in some 
kid that got 
bullied." 
4 3 
CAS Craft & 
Structure 
CCSS.ELA-
LITERACY.RL.4, 
.5, & .6 
"To m[e] it felt 
very hokey and 
not very exciting." 
5 11 
IKI Integration of 
Knowledge & 
Ideas 
CCSS.ELA-
LITERACY.RL.7, 
.8, & .9 
"I like how it is 
like Romeo and 
Juliet, but modern 
day teens and 
young adults can 
actually relate…" 
0 2 
RRLTC Range of 
Reading & 
Level of Text 
Complexity 
CCSS.ELA-
LITERACY.RL.10 
"...maybe be [sic] 
too much for 
middle school's 
kids." 
1 1 
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Figure 9. Dalton’s review of The Absolutely True Diary of a Part-Time Indian by 
Sherman Alexie. 
 
 
Figure 10. Dalton’s review of Eleanor and Park by Rainbow Rowell. 
 
Although reading a book for pleasure or writing a review for others might not 
truly be authentic for these students, it is possible that the use of Goodreads allowed the 
students to collaborate with an audience of readers and writers for whom such practices 
are, indeed, authentic. While this connection to a broader audience may not have resulted 
in more complex writing, using Goodreads did encourage students to write more, 
resulting in more examples of academic literacy. Connecting students to a network of 
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readers situated in a literacy practice outside of school and providing them opportunities 
to discuss those practices and their own thoughts in class may also have encouraged these 
students to expand their writing. Simply knowing that their writing would have a broader 
audience than the teacher may also have affected how much the students wrote. 
In a post-intervention interview, the teacher mentioned that “The kids seemed to 
enjoy rating the books they read and reading reviews” and that he “was surprised that a 
few of the students who struggle to complete assignments followed through with posting 
their reviews on time.” This comment is especially telling since the book review on 
Goodreads was written during the students’ last week of regular classes, with prom and 
graduation fixed firmly in the students’ sights—a time when even the most dutiful high 
school seniors are easily distracted from school work 
RQ 3: How can Goodreads be effectively integrated with the existing curriculum in 
an English language arts classroom? 
This section will discuss the design of ELA learning activities using Goodreads to 
mediate students’ participation in literacy practices. First, I will describe the activities 
that worked, did not work, or were planned but not attempted. Next, I will use the Social 
Infrastructure Framework (Bielaczyc, 2006) to connect the elements of that theory to this 
practical application. 
What Was Successful 
Within Goodreads, reading book reviews posted by other users and discussing 
those as a class had positive results, as discussed in the previous sections of this chapter. 
Writing a book review in Goodreads also proved useful. The teacher also used these 
activities to introduce a few short stories as supplemental reading assignments, which the 
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students also enjoyed and helped to connect on-tool and off-tool activities, such as 
discussion of how to critique fiction. 
What Was Less Successful 
I created a private class group in Goodreads that the students joined. As part of 
the group, I added two discussion boards: one for me to post handouts and information 
about the activities we were doing in class, and the other for students to post discussions 
of one of the short stories they read in class (“The Persuasive Piñata” by John Dixon). 
Each of the boards had only five views, and only two students actually posted to the 
discussion of the story. Most students also did not use the tool to find friends; other than 
me, only four students found any friends, and of that four, three added one other student 
from the class. The fourth student had a total of 10 friends, because he created his 
Goodreads account using his Facebook profile, so it automatically connected him. 
Students also did not use Goodreads after the conclusion of the study, despite that fact 
that a majority of them said they thought they would (only one student logged in after the 
end of the school year). While I had hoped for the students to use this tool to connect to a 
broader community of readers and writers, it is not surprising that they did not, given the 
short time we had to use it and the surrounding issues of “school” literacy practices. 
What We Did Not Get to Try 
I had originally planned for the students to use the Ask an Author feature to 
connect with the writer of a book they read in class. Because I have an MFA in creative 
writing, I know a number of writers, including several who are active on Goodreads. The 
plan was to select one of these authors, assign the book for reading, and then have the 
students discuss it with the writer. However, the school did not allow new books to be 
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added to the curriculum without a lengthy school board approval process. When I 
contacted Sherman Alexie and Rainbow Rowell to ask if they could help, both had 
previous commitments due to it being so late in the school year. Rainbow did respond 
quickly via Twitter, so adding additional technology to future implementations might 
help with establishing this dialogue. I had also hoped to have the students use the book 
recommendation feature to see how accurate it was (Worrall, 2014), but we ran out of 
time and most students did not enter any books in the system besides the ones they were 
assigned for class. Finally, there is an active community aspect to Goodreads that we did 
not begin to explore—message boards related to favorite authors/books, polls, and 
groups. While some of these features would best be discovered organically, given more 
time and resources, it would be worthwhile to direct the students to try some of them and 
see what the result was. 
The Social Infrastructure Framework 
This section specifically looks at the Social Infrastructure Framework and how its 
four elements (cultural beliefs, practices, socio-techno-spatial relations, and interaction 
with the outside world) were related to this intervention (Bielaczyc, 2006; Duvall, 
2016b). The discussion here is rooted in my observation notes, and Table 7 includes these 
codes and the number of instances from my notes. 
 
Table 7. Codes Related to Social Infrastructure Framework During Classroom 
Observations. 
Element In Vivo Count 
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Practices 
[The teacher] asked if everyone was doing what I 
wanted them to and to let him know if they weren’t, 
because he could talk to them since they have to do 
something for class 
34 
Cultural beliefs 
Several students then began to share their favorite 
picture books from when they were kids 
23 
Socio-techno-spatial relations 
They seemed to start, but I realized it was difficult to 
tell, since some of them were using cell phones and so 
there was really no way to tell without really getting 
into their space 
18 
Interaction with the outside 
world 
[Han] said that he was suspicious of many of the five 
star reviews because they didn’t have much detail, 
and he wondered if they were legitimate people 
13 
 
Cultural beliefs. The teacher did have a somewhat constructivist viewpoint. 
However, the K-12 public education system is still rooted in older transmission models of 
pedagogy (Labaree, 2004), and the students themselves did not always view learning as a 
co-constructive process. The use of Goodreads highlighted areas where individual beliefs 
were at odds with the educational culture. As mentioned earlier, while reading reviews of 
The Absolutely True Diary of a Part-Time Indian, we encountered one by a parent 
concerned with how the book portrayed bullying. The teacher, in discussion with the 
students, said, “I never thought of that before.” The students, in turn, told stories of their 
own experiences compared to both the reviewer’s comments and the book itself. This 
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showed that the teacher was not the sole authority on the topic, while the students were 
creating their own connections. It also expanded the viewpoints being considered beyond 
the classroom setting and into the “real world,” accessing cultural beliefs beyond those 
set by the teacher or even the students. 
Practices. An issue that arose was guiding students in using Goodreads due to a 
variety of technical skills and the devices used (this also relates to socio-techno-spatial 
relations). This was impacted by additional factors: cultural beliefs (the teacher should 
tell us how to do things, I do not want to do something just because the teacher tells me, 
and so on), time constraints (less than 45 minutes), and scheduling (trying to get all 
students signed up despite absences/tardiness). The students had a range of expertise at 
using technology, making a direct lecture approach inappropriate. Step-by-step handouts 
were only somewhat helpful. While interaction with the researcher for one-on-one 
assistance worked, it limited how many students could be helped and implemented a 
more traditional hierarchy in the classroom. One possibility for future consideration 
would be to use skilled students as “technology leads” to help others. 
Socio-techno-spatial considerations. The school allowed students to bring their 
own devices and also provided classroom laptops. However, most students did not want 
to use their own devices for the project, and the school laptops had issues ranging from 
dead batteries to automatic updates installing. The small laptop screens (11.6”) also made 
it difficult to locate key features of Goodreads, like writing a book review. The layout of 
the classroom (see Figure 7) also made it difficult for students to see what other students 
were doing, or for the researcher/teacher to respond to individual issues. The overhead 
projector was useful for displaying book reviews or other areas of interest, but in terms of 
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showing the students how to access certain features, it was limited because the display 
did not match exactly what the students were seeing on their various screens. Future 
implementations will need to better consider the classroom configuration and what 
devices students are using. 
Interaction with the “outside world.” Goodreads provides an opportunity to 
connect to a virtual social network extending beyond the school. This unlimited 
interaction can be both good and bad, especially when considering privacy concerns for 
K-12 students. For some in the study, though, this connection appeared to make a 
positive difference. In the beginning, students reviewed one of the books they had read 
using pencil and paper. Later, they reviewed a different book on Goodreads, keeping in 
mind that people anywhere in the world might read it. One student wrote one sentence for 
the first review, but an entire paragraph for the second, including a reference to Romeo 
and Juliet. Other studies have also found that using online tools can improve the 
authenticity of classroom assignments and result in writing-to-learn that reflects the 
values and practices of the online community (Austin, 2000; Forte & Bruckman, 2006). 
At the same time, when asked if they would continue using Goodreads, 50% of 
the students said “no,” 29% said “maybe,” and only 21% said “yes.” Of the half who 
indicated they would, or might, continue using the tool, this connection to a broader 
world seemed important: reasons included “…to help me find books that I never knew 
existed” and “…if I need a review when picking out a book to read.” However, only one 
student actually accessed Goodreads after the end of the intervention. I was able to 
monitor this because the students added me as a friend on the site, and one of the features 
of this connection is showing you the last time your friends logged in. 
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Struggling Readers 
In Chapter Two, I discussed the issue of struggling readers, particularly in the 
context of K-12 education. To illustrate the diversity of “struggling readers,” I will 
provide specific student cases that demonstrate the challenge of trying to categorize 
“struggling readers.” At the same time, certain activities that we tried did have a positive 
impact for the entire group (see the discussion of research question three, above), while 
some activities were more effective with only a few students—these findings form the 
basis of the recommendations for designing learning environments in the next few 
chapters. Note that the quotations from students throughout are their own writing, which I 
have preserved exactly as written without correcting grammar or spelling issues. 
“Q” 
Q was relatively quiet during class, although he did interact at times with his 
classmates. He talked to me in asides about non-class-related topics. When there was a 
substitute teacher, he told me before class, “I swear this guy’s crazy. He tells about how 
his one business screwed him over but he’s not allowed to talk about it…but he tells 
every class.” He also shared a video with me that he found online of two graduating 
students re-enacting a pro wrestling move, telling me that he had found what I should do 
when I graduate. In terms of “struggling readers,” Q definitely fit the mold from an 
academic standpoint, but his written responses to the questionnaire and activities on 
Goodreads revealed a picture of a young man who was an avid reader and writer, but 
with no peer community of support. 
In the questionnaires, Q described himself as a writer of “life event poetry,” 
which he defined as “my life experiences and [how] they happen.” He said he enjoyed 
IMPACT OF VIRTUAL LITERACY  79 
 
reading sci-fi and fantasy novels because they “allow me to escape to another world.” He 
described a number of favorite books or series, including the Eragon cycle and Ender’s 
Game, which he liked because they “allowed me to imagine myself in the world the 
author constructed.” He reported that he read “several books a week and avidly write 
poetry…it helps me gather my daily thoughts, better myself…or just to escape.” 
However, “very few of my friends read and write outside school. Because of this, it is 
sometimes difficult to relate about daily events.” He also said that he avoided social 
media because “I feel you give away the exciting parts of yourself… you can get lost in 
the virtual view on the real world and over dramatize everything.”  
In terms of Goodreads, Q added 23 books to his account, made up of 21 books he 
had already read, Eleanor & Park that was assigned in class, and another book that he 
marked as “to-read.” He also said that he would consider using Goodreads outside of 
school “to help me find books and series that I never knew existed.” However, he did not 
continue to use it after the class was over. He did enroll in the 2016 Reading Challenge, 
setting a goal of 35 books—but he did not complete the challenge. And, although he gave 
all the books he entered a star rating, the only one he reviewed was Eleanor & Park, the 
one assigned in class. The only friend he added was me. 
Clearly, Q was not struggling with reading in terms of ability, but rather with 
some other aspect related to academics, such as motivation. His limited interaction with 
Goodreads also indicates that perhaps he did not want to be part of a community of 
readers, or did not see Goodreads as such (perhaps because of his feelings about social 
media in general). It is also possible that, with more time in class, he might have found 
more uses for the tool and engaged with it more—for example, participating in discussion 
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boards about his favorite series or taking polls relating to the books/series he was 
interested in might have sparked a deeper interest. Still, although his book review on 
Goodreads was roughly the same length as his paper book review (37 words, compared to 
36 on paper), the Goodreads review discussed key ideas, craft and structure, and range of 
reading/text complexity (based on the Common Core ELA standards). By comparison, 
the paper review only described key ideas. 
 “Sirt Willow” 
Sirt Willow, like Q, was relatively quiet during class discussions. She did engage 
me in conversation outside of class—in one instance, she asked if I was a teacher, 
because she was “making something to give the teachers for Teacher Appreciation 
Week” and wanted to include me as well. Another time she asked me if I always wore 
black polos, and then discussed fashion choices with one of her other classmates. During 
class, she often seemed preoccupied or unfocused. During the class where the students 
were posting their reviews of Eleanor & Park, she was more concerned about a drawing 
she was working on for art class (“I’m destroying this woman’s beautiful cheekbones”). 
When she did get a classroom laptop and start entering her review, I had to work with her 
individually to walk step-by-step through the process of finding the book, selecting the 
link to review, and writing the review. Halfway through the class, the laptop installed 
updates and began shutting down. She said she would “do the rest at home.” She did 
enter her review, but her post-intervention questionnaire was only partially completed, 
indicating that she did not return to the classroom assignments. 
Sirt Willow did complete the pre-questionnaire and part of the post, revealing 
some reasons for her ambivalence about ELA class. “I have dyslexia and there for it is 
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hard for me to do any type of writhing. It is tedious to go back and correct spelling and 
there for makes writhing  less fun sometimes. In this small answer I made 20 
corrections.” She also wrote that “My dyslexia hinders my ability to read words and is 
embarrassing when i need to ask some one to read a word for me.” Despite this, she 
described enjoying both reading and writing. About writing: “I love the creativity and 
creating your own world on paper.” She also reported that “Reading Is fun. I love 
entering an others  world and meting  new characters.” At the same time, she said that 
none of her friends were readers or writers, and that she herself had “…stopped reading 
lately because I have a very difficult time reading.” 
In terms of Goodreads, Sirt Willow did create a profile in the tool. She joined the 
classroom group I had set up and added me and one other girl from the class as a friend. 
She added Eleanor & Park to her read books, rated it, and wrote a review. This was the 
only book she added to her profile. However, her Goodreads book review was a total of 
42 words long (“I thought the idea was pretty good but over all  I didn't exactly enjoy it. 
I'm not one for a romance between two characters nor a realistic book. I like it when a 
book is closer to science fiction and apocalyptic things”), compared to the paper review 
that only contained 14 words (“overall humer  was wonderful but Im  not interested in 
some kid that got bullied”). The Goodreads book review had two instances of craft and 
structure (“a romance between two characters” and “a realistic book”) and one example 
of integration of knowledge and ideas (contrasting a realistic book to “science fiction and 
apocalyptic things”). The paper review described craft and structure (reference to humor) 
as well as key ideas (“some kid that got bullied”). 
“Han” 
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Han was an Asian student whose first language was not English. He participated 
in classroom discussions and completed assignments, including one that was optional 
(posting comments about a short story to a message board in our private classroom 
group). It did appear that his main reason for doing these things was to get a better grade 
in the class—when the teacher told the students that he was awarding points for 
completing the Goodreads book review, Han approached me to find out how to do this. 
When we were discussing the Goodreads book reviews of The Absolutely True Diary of a 
Part-Time Indian, Han suggested that the five-star reviews might be fake because there 
were so many that did not have much detail, while if he were going to “buy a book on 
eBay,” he would read the reviews with lower ratings, since they had more details which 
would let him know whether he would like the book or not. To him, the subjective star 
rating of the user was not as important as the level of detail in the book review. 
In his post-questionnaire (he did not complete the pre-questionnaire), Han said he 
did not enjoy reading and writing because he preferred a “more graphic learning style.” 
He also noted the amount of time required, “I don’t like spending hours and hours to read 
a book.” His friends, according to Han, were not readers or writers either (“we all movie 
people”). For the question asking whether he would continue to use Goodreads, he wrote, 
“No, because I really don’t like reading. I may read some commons [comments] on there 
but I won’t use it very often.” These questions reveal that, if Han were given some 
autonomy in his choice of books, he might select a movie novelization or graphic novel. 
The fact that he did complete work when he thought it was affecting his grade indicates 
that he was not completely unmotivated to do school work, but viewed it mostly as a 
pragmatic power issue rather than an opportunity to learn something. Offering even semi-
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structured reading choices (where students select from a range of approved texts) could 
be an effective strategy for this type of student. 
In his books reviews, Han wrote 13 words on the paper review of The Absolutely 
True Diary of a Part-Time Indian. “It's a good book, but maybe be too much for middle 
school's  kids.” This shows that he was considering the “range of reading and level of text 
complexity” component specified by the Common Core ELA standards. In Goodreads, he 
wrote 32 words for his review of Eleanor & Park, focusing on craft and structure (“love 
story…not as interesting as I thought it would be”, along with key ideas and details 
(“AND YES I WANT TO KNOW WHAT DID SHE WROTE  TO HIM!!!”).  
“Dalton” 
Dalton enjoyed participating in class discussions. On the day I described my 
project to the students and passed out the permission slips, the teacher told the class that 
their parents would be happy if they would participate. Dalton responded, “My 
stepmother doesn’t read. She hates reading.” Dalton only added four books to his 
Goodreads profile: the two from class, Carrie by Stephen King, and Bob Marley – 
Legend by Bob Marley (which he marked as wanting to read). He also liked a quote from 
Bob Marley. During the class discussion about the Goodreads review of The Absolutely 
True Diary of a Part-Time Indian, Dalton said that he was bullied when he lived in 
Florida. “My dad said did you tell the teacher? I said yes. He said did it fix anything? I 
said no. He said did you tell the principal? I said yes. He said did it fix anything? I said 
no. He said did they talk to the kid’s parents? I said yes. He said did it fix anything? I said 
no. He said then you have to fight him.” Later, unprompted, Dalton said he had found a 
good review of Eleanor & Park (see Figure 11). When I projected it on the overhead, he 
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said he really liked it because of the animated gifs at the beginning. As a class, we read 
the review and discussed whether Dalton was right in his assessment. The other students 
agreed that it was well-written. Dalton did not friend request me at the beginning of the 
intervention, but partway through he did. He engaged me in person in a conversation 
about the book I had marked as “currently reading” on Goodreads. “What’s it about?” he 
asked. When I described it to him, he said, “That sounds good.” He then told me that he 
had read and enjoyed Carrie by Stephen King. Since I am also a big King fan, we talked 
about his books. “Did you like the Dark Tower series?” he asked, before affirming that 
the books were “so good.” Dalton’s interaction with Goodreads demonstrates some ways 
this tool can be useful. First, teachers could just let the students experiment with the tool 
to see what interests them; in Dalton’s case, this was a book review with multimedia. 
Second, directing the students to specific activities, such as reading certain book reviews 
or posting their own reviews, can help contribute to meaningful class discussions. 
Finally, teachers who use Goodreads should interact with their students on the site itself, 
as that can be a way to create or strengthen in-person connections. 
In the pre-questionnaire, Dalton wrote, “I am not much of a writer, but I do like to 
make my own stories from time to time. In fact I am working on a piece right now called 
My Life as a Don.” He also identified as a reader. “I LOVE READING!!!! Especially 
Stephen King books.” At the end of the intervention, though, he felt that “writing is 
somewhat boring, unless you can find a constant flow and rythym.” However, he still 
thought “READING=FUN!!!!!!!!!!!!!!!!!!!!!!!!!!!!!” At the beginning, Dalton said that 
some of his friends were readers, some were writers, some were both, and some were 
neither. After, though, he responded to this question with a simple “no.” Based on this, 
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along with his comments about his stepmother, it would appear that Dalton enjoys 
reading, but has very little interaction with other readers. He did say he might continue to 
use Goodreads, because “I actually found books I never heard of.” However, he did not 
log in after the end of the school year. 
Dalton wrote 18 words for his pen-and-paper book review of The Absolutely True 
Diary of a Part-Time Indian. “I really like the book, the characters, but most of all I like 
the suddle  message behind it.” The review he posted on Goodreads for Eleanor & Park 
was 62 words long, and even included a comparison to Romeo & Juliet, which is a key 
component of reading and writing at the college level—being able to draw parallels to 
other works, particularly those considered to be classics. “Eleanor & Park, in my opinion, 
is a well written book. The writer has a good constant setting and the characters have a 
good voice. You can almost actually relate to these 2 teens, I know I can. I like how it is 
like Romeo and Juliet, but modern day teens and young adults can actually relate and 
learn from this book!” In both reviews, Dalton touches on key ideas/details, but in 
Goodreads, he also describes characterization and integrates knowledge and ideas by 
referencing Shakespeare. 
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Figure 11. Katrina Patrick Lumsden’s Book Review of Eleanor & Park on 
Goodreads.com 
 
“Bittinger” 
Bittinger did not interact with the other students during class discussions. In fact, 
on the day the students were signing up for their Goodreads account, he was reading a 
(non-assigned) book that he had hidden under his desk. When the teacher asked him if he 
had signed up on Goodreads, he said, “No, it’s too hard.” He did eventually sign up for 
an account, and was the only one who used the option to sign up using his Facebook 
login. As a result, he was one of only a handful of students who had a profile picture on 
Goodreads, and had the most friends on the site—10—because Goodreads helps with 
adding friends from Facebook who are also on the platform. However, he only had one 
book added to his profile, Eleanor & Park, the book we used for our in-class assignment. 
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Bittinger could best be described as disengaged, but observing him reading books 
throughout class, he was not struggling with reading itself. 
He self-identified as both a reader and a writer on the pre- and post-
questionnaires. Writing, he said, can be “fun depending on the subject…as long as I can 
write what I want.” Reading was also “fun if the story isn’t bland…not a drama or 
teenage book.” Since both the books assigned for class were dramatic teenage-targeted 
books, this might explain some of his ambivalence in class. What he did enjoy reading 
was “syfy books” and, specifically, Halo. At the beginning of the study, Bittinger said 
some of his friends were readers or writers, but most were neither. At the end, his 
response to the question “Are your friends readers or writers?” was a simple, “Nope.” He 
also indicated he would not continue to use Goodreads, because it was “…just not my 
thing.” 
Both of Bittinger’s book reviews focused on the craft and structure of the 
assigned readings. He was not verbose in either; his paper book review was three words 
(“ending was bad”) while his Goodreads review was fifteen (“It was mostly predictable 
but that  with most teen books and the ending was bland”). While neither review is 
exemplary from an academic standpoint, the second is longer and contains two criticisms 
of the book, whereas the first only contained one. This demonstrates that, even for 
disengaged students, Goodreads could prove useful in developing more detailed, 
lengthier reflections about literature. 
In summary, these cases illustrate the range of young people represented by the 
term “struggling readers,” from those who actually enjoy reading and writing—but only 
outside of the academic context—to those who are dealing with reading disabilities or 
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issues adapting to English as a second language. This diversity means that it can be 
difficult to find one activity that will reach every student. However, this is where 
technology can offer affordances that would be more difficult to achieve using only the 
teacher and his/her knowledge of the subject matter and pedagogical techniques. A tool 
such as Goodreads can provide activities that involve and interest the whole group, such 
as inspecting others’ book reviews, while also providing many additional activities that 
could appeal to different individuals in different ways. It can also serve to empower 
students to direct their own learning, which also frees the teacher from having to be the 
primary knowledge resource for every student in the class. 
Conclusion 
Literacy as a social practice, literacy events, and social infrastructure in the 
classroom are all inter-related and dynamic aspects of the classroom setting. For example, 
a student discussing a book review on Goodreads is influenced by her beliefs and values 
(literacy as a social practice), as well as a literacy event (reading a book review), and the 
social infrastructure (teaching practices, technology, interaction with the outside world). 
In this chapter, I looked at this research project through all three views. Researchers and 
teachers should also keep in mind that the mass of “struggling readers” is made up of 
individuals who have a variety of strengths and weaknesses, and struggling with reading 
is not always an issue for every member of this population. However, some learning 
activities may be useful for reaching many individuals in this population (as described in 
this chapter and the one that follows). Finally, the research questions I posed asked how 
Goodreads affects students’ literacy practices and the learning design—but this 
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relationship is also symbiotic, so it would be equally valid to ask how the students’ 
practices and the classroom design affect the way Goodreads is used. 
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CHAPTER 5: Discussion and Implications 
This chapter will discuss how the results from the study might be used to support 
teachers in their practices. Next, I will review the limitations of the study before 
describing directions for future research. Finally, the conclusion will give a final high-
level description of the project. 
Using These Findings to Support Practice 
Earlier, I discussed the results from my research study. Table 8 briefly reviews the 
things that worked, those that did not, and those we did not get to try. In this section, I 
will use the Social Infrastructure Framework created by Bielaczyc (2006) to connect 
those findings to the practice of teaching. While these categories—cultural beliefs, 
practices, socio-techno-spatial relations, and interaction with the outside world—are 
listed as discrete items, in reality they are all inter-related and some items may cross over 
the admittedly artificial boundaries described here. In those cases, my recommendation is 
under the item I felt it most represented, while still acknowledging that cultural beliefs 
are intertwined with practices, which are intertwined with socio-techno-spatial relations, 
and so on. 
 
Table 8. Summary of Goodreads Results 
Result Description 
Successful 
• Reading and discussing book reviews as a 
class 
• Writing book reviews in Goodreads 
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• Connecting classroom activities to examples in 
Goodreads (such as how to critique fiction) 
Less Successful 
• Private class group/discussion boards 
• Independently finding friends 
• Fostering independent use of Goodreads 
Did Not Try 
• Ask an Author to connect with writers 
• Book recommendations features 
• Community forums, polls, and so on 
 
Cultural Beliefs 
Within the study, multiple cultural beliefs came into play. From the grounding of 
literacy as a social practice, to the embedded culture of Goodreads, to the role of the 
teacher, students navigated the study within each of these cultural contexts. 
Literacy as a social practice. This study supported the idea of literacy as a social 
practice for adolescent readers. Providing teenagers with the chance to construct meaning 
through reading and writing (Turner & Paris, 1995) produces “authentic literacy tasks 
[that] acknowledge and play into students’ needs and desires to do things that are ‘real-
life’” (Gambrell, Hughes, Calvert, Malloy, & Igo, 2010, p. 235). It is important for 
teachers to acknowledge that students do have literacy practices which are shaped by 
many factors and may be different from, although not necessarily incompatible with, the 
literacy practices expected and encouraged in the classroom (Duke & Pearson, 2008; V 
Purcell-Gates et al., 2002; Victoria Purcell-Gates et al., 2007). It is also important to 
remember that, especially in high school and beyond, literacy is not a binary “yes/no,” 
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but rather a spectrum of abilities, and that “struggling readers” are in some cases very 
proficient at reading and comprehending texts (Alvermann, 2001; Perry, 2012). For this 
reason, teachers should get to know their students' beliefs about reading and writing. This 
can be done in formal ways, such as using a questionnaire like the one used for this study, 
or informally through discussions. However, it must be purposefully done. 
The embedded culture of Goodreads. The teacher must also consider how and 
why Goodreads can be incorporated into the classroom. Later, I will discuss this from a 
logistical standpoint in terms of technology, but in terms of cultural beliefs, I am talking 
about recognizing the affordances and constraints of Goodreads, aside from the technical 
components. In the vein of Gee’s discussion of “big D Discourses,” or ways of thinking 
and acting in the world (Gee, 2011), I also contend that the design of technology impacts 
how we think about and use tools such as Goodreads (Duvall, 2016a). Likewise, 
Nakamura (2013) argued that Goodreads offers a virtual way to display collections of 
literature, much in the way physical books on bookshelves are used, along with 
foregrounding the fact that “reading has always been social, and reading’s economies, 
cultures of sharing, and circuits of travel have never been passive” (p. 243). At the same 
time, she noted that Goodreads is different from real bookshelves “not because the books 
are not real but because they are not really ours” (p. 242), a reference to the fact that the 
content uploaded to the site is no longer the property of the individual, but of the 
community. 
This argument hearkens back to Brandt (1988), who wrote about literacy as an 
apprenticeship. She describes that at one time, printers were solicitors and editors of the 
works they published. Therefore, printer apprentices were inducted into a world of 
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literacy and political discourse. However, when the steam press was invented, printing 
become cost-prohibitive for individuals. Instead, print shops did the printing, while 
editing became a separate enterprise. Print apprentices became low-paid, low-skilled 
workers without access to the multilayered literacy discourses. Brandt compared this with 
the modern approach to teaching literacy, with increasing corporate sponsorship that at 
times intersects, but does not always completely overlap, with individual goals for 
reading and writing. Bereiter (1997) talked about affordances and constraints, and the 
ways in which the individual, the context, and the tools used all come together to create 
situated learning. In order to create learning that transfers across situations, he argued, 
connections have to be made explicitly for learners. So, in terms of culture, the teacher 
should understand that not only do the students bring their own social practices to bear, 
but also that Goodreads itself has an embedded culture—one that can be used to 
introduce students to a broader sense of reading and writing, but also one that is not 
strictly speaking an academic culture. It is up to the teacher to bridge these overlapping, 
and sometimes conflicting, worlds. There are multiple ways to do this. For example, 
Rybakova and Roccanti (2016) describe how they linked popular Goodreads novels to the 
traditional academic canon. They created a map of connections between popular fiction 
and canonical texts, such as Eleanor & Park with Romeo & Juliet or Pride and Prejudice 
based on the shared theme of star-crossed lovers. They also provide rationales for 
matching these texts in the classroom, in order to support teachers who wish to do so. 
Teachers should plan specific activities such as these using the features of Goodreads, but 
also include time for students to naturalistically explore to identify additional areas of 
interest. 
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The role of the teacher. I have previously discussed that teachers must be willing 
to adopt a more constructivist view to take full advantage of technology like Goodreads. 
During this study, it also became clear that relationships are vital to the success—or 
failure—of incorporating this tool in the classroom. De Naeghel et al. (2014) noted the 
importance of teacher involvement (e.g., students’ perceptions that their teachers were 
interested in their success and really listened to them), finding that it was strongly 
associated with teenage students’ intrinsic reading motivation. Likewise, in a study of an 
urban secondary school with notable literacy success, Francois (2013) reported that 
“reading at Grant Street was largely about relating: to other students across the school, to 
various school adults, and between the text and self” (p. 144). Reyes, Brackett, Rivers, 
White, and Salovey (2012) also credited the emotional climate of the classroom—“the 
quality of social and emotional interactions…between and among students and teachers” 
(p. 700)—with the ability to impact students’ engagement and success in school. One 
potential way to ensure that relationships are created or utilized through the use of 
Goodreads is to have the teacher create his or her own account and connect to students as 
friends on the platform. This can also serve as a model for students as to how to interact 
on Goodreads, in keeping with the tenets of the reading apprenticeship approach 
(Greenleaf et al., 2001). 
Practices 
Effective teaching based on the cultural beliefs outlined above will feature 
dynamic tasks that are appropriately challenging and allow the students some measure of 
control over their learning, while enabling collaboration with their peers (Turner & Paris, 
1995). In terms of specific approaches, there are any number of valuable resources, 
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including those who focus on authentic literacy instruction around reading: see, in 
particular, Reading Apprenticeship (Greenleaf et al., 2001; Schoenbach, Greenleaf, 
Cziko, & Hurwitz, 2000) and Culturally Responsive Literacy Instruction (Duke & 
Pearson, 2008; Victoria Purcell-Gates et al., 2007; V. Purcell-Gates et al., 2011), as well 
as guidelines by organizations such as the International Reading Association (Pimentel, 
2007; Simmons et al., 2014). For the purposes of this study, however, I am focusing on 
the specific teaching practices implemented with regards to Goodreads and describing 
those that met with the most success. 
Using Goodreads to read book reviews was useful for expanding the ideas and 
themes that students thought about. In this study, doing this activity as a whole class, with 
some structure (e.g. pre-selected exemplars) worked well, in that the students were all 
engaged and participated in the discussion, as well as subsequently writing longer 
individual book reviews of their own in Goodreads. However, with more time, this could 
also be done using the think-pair-share approach or with students working in small 
groups before reconvening as a whole group. 
Publishing book reviews on Goodreads also served to help the students write 
more about what they had read. This creates a product from the activity of reading that is 
easily accessible to the teacher but also has some real-world authenticity. It seems 
reasonable that the idea of an authentic audience of book readers prompted the students to 
write longer and more detailed reviews. There is also greater authenticity in writing for a 
potentially global audience on social media, as opposed to simply completing an 
assignment for the teacher to review and assign a grade to. Publishing is an important 
component of the writing process (Alter, 2009; U.S. Department of Education. Office of 
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Vocational and Adult Education, 2011) and the social media aspect of the platform 
connects to students' existing digital literacies. Exercises could be added to revise these 
reviews, include multimedia, and so on. 
Finally, some students enjoyed using Goodreads to compile a list of books they 
had personally read and generate more recommendations. This also helped to build the 
in-class relationship between these students and the teacher. Understanding students’ 
interests is also useful for tailoring reading assignments in class. Goodreads might 
provide a more realistic compilation of student interests than something like an in-class 
paper survey would. 
To facilitate these processes, teachers should have a separate academic Goodreads 
account that the students can "friend." There are settings that will send an email alert 
when Goodreads friends post a review, comment in a group, and so on. This will reduce 
the amount of time the teacher needs to spend tracking down what the students are doing. 
Alternatively, you can create a class group and require students to post links to their book 
reviews and so on in that group—however, this is recommended only if there is a policy 
that prohibits the teacher from directly "friending" their students on social media. 
Socio-Techno-Spatial Relations 
Beyond the basic issues of availability of technology, there were a few key take-
aways from this study. First of all, if there are school-provided devices (such as laptops 
or tablets), the teacher should use these as the basis of directions on how to use 
Goodreads via the website or app in order to address potential issues the students might 
encounter due to the device configurations. Secondly, polling the class to find out the 
most common devices and operating systems in a bring-your-own-technology 
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environment would be useful as well, as this study reinforced that students have a variety 
of mobile devices. Students who are proficient at using Goodreads could be used as 
resources for others who are using the same devices but having difficulties. The teacher 
should consider how he or she will support students who encounter issues while using the 
tool during class, and build in time for the students to explore and learn about the tool on 
their own. Finally, some work could be done off-tool (such as writing a book review) and 
then completed on-tool (posting the book review to Goodreads). This might also facilitate 
learning about the process of writing and help students more realistically view the 
reasons for steps such as revision. 
Interaction with the Outside World 
Using Goodreads could extend the audience for students’ work as well as expose 
them to ideas from outside the classroom. Teachers should consider issues of privacy: 
how will they go about befriending their students on Goodreads? Are there school 
policies in place about the use of social media? Will they monitor their students’ 
activities aside from class assignments (and if so, how)? When finding content in 
Goodreads, will they pre-select “ideal” reviews and posts, or engage in a more authentic 
search (or some combination of the two)? 
Although we did not get to try it in this study, using Goodreads to connect 
academic readers to authors seems as if it would be worthwhile as well. Given the 
numbers of authors and books listed on Goodreads, it should be possible to find authors 
who would be willing to collaborate with a class or group of students. Students will also 
find that Goodreads often invites readers of popular books to special chats with authors 
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that Goodreads hosts on their service.  Teachers can utilize these chats as both in-class 
and out-of-class reading extensions. 
The recommendations listed above are based in theory but combined with 
practice. While this study did result in some promising results and valuable insights, there 
are also limitations that should be considered. 
Limitations 
The small size of this study and its setting in a specific context at one high school 
are limitations in some ways; the results here cannot be directly generalized for use 
everywhere without additional research. However, using this as the basis for further 
investigations could result in establishing a set of best practices, as well as identifying the 
key affordances and constraints of Goodreads for teaching and learning. 
Working within the K-12 public education system also impacted the study. 
Although I made first contact with the school in September of the school year, I did not 
receive final approval to conduct my study until April, due to the hierarchy of approval 
from teacher to principal to school board. The course itself was only a semester course, 
so my time was already limited, and there were curricular issues—primarily, the inability 
for the teacher to add any new books during the current school year because of school 
guidelines—that affected the original plan for the study. These factors made it impossible 
to iterate through more than one cycle of reading/using Goodreads. Because of this, the 
current study should be considered a pilot or base study for future research. 
Directions for Future Research 
Building on this study, future research could use the recommendations listed 
above to further validate cultural beliefs, practices, technological configurations, and 
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interaction with the outside world to establish best practices that could be used for pre-
service teacher education and in-service professional development to help struggling 
adolescent readers. While there are articles that discuss using Goodreads in ELA classes 
(Bresmer, Hynes-Musnisky, Newlin-Wagner, & Sikinger-Golde, 2015; Lesesne, 2015; 
Merga, 2014), there are few articles describing how to best do so, and the number of 
abandoned or never-used high school-related groups on Goodreads indicate that this is an 
area for development. Along those lines, research into why teachers do—or do not—
successfully use Goodreads in their ELA classes may be a productive line of inquiry. 
Establishing best practices for connecting social media sites to academic literacy might 
also create an easier pathway for teachers to implement new tools into their practice as 
those tools become available. 
Using the findings here (and those from future studies) to better understand how 
students work with the tool in class—and how teachers would like them to work with it—
could be useful for educational technology designers who want to create their own 
interface for Goodreads using the publicly available API or develop a similar 
educational-use-only tool to better leverage the affordances and constraints of a social 
network centered around books/reading. For example, a customized dashboard might 
automatically display the books the students were assigned to read for class, so that they 
would not have to search for them. Learning management systems like Schoology, 
Google Classroom, or Blackboard would also benefit from such a system in that they 
could link the app to their platforms, allowing for teachers to connect activity on 
Goodreads to a grading system. 
Conclusion 
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Students labeled as “struggling readers” face disadvantages when they graduate 
from high school and move on to either college or a career. The ability to read and write 
in order to consume and produce information is vital to success in life, and although not 
all "struggling readers" have difficulty reading or writing, they all have some difficulty in 
translating those skills in ways that are considered valuable in an academic setting. In 
addition, being able to use technology to share information with others is an equally 
important skill for the 21st century. Viewing literacy as a social practice and using a 
paradigm such as the Social Infrastructure Framework to create meaningful classroom 
experiences centered around reading/writing/technology is a useful approach for ELA 
teachers and others who deal with academic literacy. This case study of two sections of 
contemporary literature, a class for struggling students at a suburban high school, 
demonstrates how Goodreads could be used to supplement an existing curriculum. While 
the effects on the literacy practices of student participants were mostly limited to in-class 
changes, there were noticeable improvements in the products the students created. 
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Appendix 1: Interview Protocols 
Teacher Interview (Pre-Intervention) 
• Review plan 
• What strengths/weaknesses do you see (both in the plan and in the students)? 
• What outcomes do you predict we will see? 
Student Questionnaire/Interview (Pre-Intervention) 
• What do you think about writing? 
• What do you think about reading? 
• What's your favorite thing to read? 
• Why do you like that? 
• What's good writing? Bad writing? 
• Are you a reader? A writer? Why/why not? 
• Are your friends readers/writers? 
• What social media do you use? How do you use them? 
Teacher Interview (Post-Intervention) 
• Review activities 
• What worked/didn't work? 
• How did that relate to your predictions? 
Student Questionnaire/Interview (Post-Intervention) 
• What do you think about writing? 
• What do you think about reading? 
• What's your favorite thing to read? 
• Why do you like that? 
• What's good writing? Bad writing? 
• Are you a reader? A writer? Why/why not? 
• Are your friends readers/writers? 
• Would you keep using Goodreads? Why/why not? 
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Appendix 2: Common Core State Standards 
Common Core ELA Standard Description 
CCSS.ELA-LITERACY.RL.11-
12.1 
Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly 
as well as inferences drawn from the text, 
including determining where the text leaves 
matters uncertain. 
CCSS.ELA-LITERACY.RL.11-
12.3 
Analyze the impact of the author's choices 
regarding how to develop and relate elements of 
a story or drama (e.g., where a story is set, how 
the action is ordered, how the characters are 
introduced and developed) 
CCSS.ELA-LITERACY.W.11-
12.1.A 
Introduce precise, knowledgeable claim(s), 
establish the significance of the claim(s), 
distinguish the claim(s) from alternate or 
opposing claims, and create an organization that 
logically sequences claim(s), counterclaims, 
reasons, and evidence. 
CCSS.ELA-LITERACY.W.11-
12.1.B 
Develop claim(s) and counterclaims fairly and 
thoroughly, supplying the most relevant 
evidence for each while pointing out the 
strengths and limitations of both in a manner 
that anticipates the audience's knowledge level, 
concerns, values, and possible biases. 
CCSS.ELA-LITERACY.W.11-
12.2.B 
Develop the topic thoroughly by selecting the 
most significant and relevant facts, extended 
definitions, concrete details, quotations, or other 
information and examples appropriate to the 
audience's knowledge of the topic. 
CCSS.ELA-LITERACY.W.11-
12.3.E 
Provide a conclusion that follows from and 
reflects on what is experienced, observed, or 
resolved over the course of the narrative. 
CCSS.ELA-LITERACY.W.11-12.6 
Use technology, including the Internet, to 
produce, publish, and update individual or 
shared writing products in response to ongoing 
feedback, including new arguments or 
information. 
CCSS.ELA-LITERACY.W.11-12.7 
Conduct short as well as more sustained 
research projects to answer a question (including 
a self-generated question) or solve a problem; 
narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, 
demonstrating understanding of the subject 
under investigation. 
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CCSS.ELA-LITERACY.W.11-
12.10 
Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for 
a range of tasks, purposes, and audiences. 
CCSS.ELA-LITERACY.SL.11-
12.1 
Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on 
grades 11-12 topics, texts, and issues, building 
on others' ideas and expressing their own clearly 
and persuasively. 
CCSS.ELA-LITERACY.SL.11-
12.2 
Integrate multiple sources of information 
presented in diverse formats and media (e.g., 
visually, quantitatively, orally) in order to make 
informed decisions and solve problems, 
evaluating the credibility and accuracy of each 
source and noting any discrepancies among the 
data. 
CCSS.ELA-LITERACY.SL.11-
12.3 
Evaluate a speaker's point of view, reasoning, 
and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word 
choice, points of emphasis, and tone used. 
CCSS.ELA-LITERACY.SL.11-
12.4 
Present information, findings, and supporting 
evidence, conveying a clear and distinct 
perspective, such that listeners can follow the 
line of reasoning, alternative or opposing 
perspectives are addressed, and the organization, 
development, substance, and style are 
appropriate to purpose, audience, and a range of 
formal and informal tasks. 
CCSS.ELA-LITERACY.SL.11-
12.5 
Make strategic use of digital media (e.g., textual, 
graphical, audio, visual, and interactive 
elements) in presentations to enhance 
understanding of findings, reasoning, and 
evidence and to add interest. 
CCSS.ELA-LITERACY.SL.11-
12.6 
Adapt speech to a variety of contexts and tasks, 
demonstrating a command of formal English 
when indicated or appropriate. 
Common Core State Standards for ELA Covered by Intervention Activities (Common 
Core State Standards Committee, N.D.) 
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Appendix 3: Handouts on Approaches to Critiquing Fiction 
Excerpt from Part 1: GUIDELINES FOR CRITIQUE SESSIONS 
By Dr. Albert Wendland 
 
And the following questions might focus your reading and provide more feedback. 
· Are the characters well-defined in terms of appearance, background and specific traits? 
· Is the protagonist likable, admirable, realistic? Can readers identify with the 
protagonist? 
· Are the protagonist and minor characters believable and not stereotypes? 
· Are the characters more active than passive? 
· Is there a clear conflict in the plot – a problem, a struggle? 
· Are there both external and internal conflicts? 
· Does the story begin quickly; does it grab the reader? 
· Do the problems build – does every scene further the story? 
· Is the dialogue realistic? 
· Is there a smooth mixture of action, narration, and dialogue? 
· Does the style of writing show, more than tell? 
· Is appropriate language used for the genre? 
· Is the setting fully realized? 
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Appendix 4: Researcher-created Worksheet for Book Review 
 
Name:  
Book: The Absolutely True Diary of a Part-Time Indian by Sherman Alexie 
My Rating: ¶¶¶¶¶ 
Explanation of my 
rating: 
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Appendix 5: Goodreads Setup Checklist 
 
Setting Up Goodreads (Step-by-Step) 
1. Browse to www.goodreads.com 
 
2. Enter: 
a. Name – first name only is fine 
b. Email address 
c. Password (that you will remember) 
3. Click the Sign Up button 
4. Next will be a series of screens to set up your account. Skip if you don’t want to 
do them. 
a. Find Friends (will try to look through your contacts) 
b. Set a Reading Goal 
c. Rating Books 
d. View Recommendations (only available if you rate enough books)  
5. Go to the profile button and edit your profile. 
 
6. **IMPORTANT** under Account Settings make sure the “Show my last name” 
option is set to Friends. 
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7. Then, find some friends: 
a. Matt Duvall (of course!) 
b. Other folks from class 
8. Join the group <GROUP NAME> (please!) 
9. Search for the books you’ve read and add them to your shelves. 
10. Enter the book review you just wrote for ATDoaPTI. 
11. You can optionally download the Goodreads app to your phone and do the rest of 
the class activities from there. 
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Vita 
 
 
Matthew Duvall was born in Greensburg, Pennsylvania, on January 4, 1977. He 
has an A.A. in computer information technology from Marion Technical College, a B.S. 
in business management from Indiana Wesleyan University, an M.A. and M.F.A. in 
writing popular fiction from Seton Hill University, and an M.S. in English instruction 
from Drexel University. 
 
   
 
 
